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FOREWORD 
 

 The JudEx+: Professional capacity development programme on child-friendly communica on in 
judicial proceedings in cases of sexual violence against children is born out the need for implemen ng 
the guidelines outlined in interna onal instruments such as the UNCRC, the Lanzarote Conven on, the 
CoE Guidelines on child-friendly jus ce, and others. The manual is intended to provide trainers with the 
tools necessary to lead sessions aiming to be er equip mul -disciplinary teams of professionals assis ng 
children vic ms of child sexual abuse through the judicial proceedings with knowledge around the 
per nent conven ons and guidelines, a common language in terms of addressing the child and the 
family’s needs, and improving inter-agency collabora on in order to be er serve the children’s needs. 

 The cases contained herein are taken directly from the field. Including these specific cases 
showcases the challenges with which both professionals and children and their families have been faced. 
It also further supports the need for the development of such a manual in promo ng and safeguarding 
children’s rights within a judicial system. 

 The message of the manual is the promo on of coopera on and coordina on between partners 
in the best way possible in order to serve and protect children from further trauma c experiences while 
naviga ng the judicial system. Knowledge of the conven ons and guidelines, as well as mutual 
understanding and ac on can achieve much more in safeguarding children. It can also help professionals 
feel be er supported and efficient within their own professional framework. 

 It is a pleasure to present this manual that can guide professionals in their ongoing training and 
development. It is our hope that the work contained in this manual and the training given to the 
par cipants will enhance their efforts in dealing comprehensively with the judicial proceedings. I convey 
my best wishes for the venture. 

 

Eleni Karayianni, PsyD 

Licensed Clinical Psychology 

Clinical Training Coordinator, Department of Psychology, University of Cyprus 
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INTRODUCTION 
 

 JudEx+ is a development programme to build the capacity of professionals, who work at different 
stages of the judicial proceedings in cases of sexual violence involving children, to communicate with 
child vic ms/witnesses/offenders. This tool has been developed within the framework of the project 
JudEx+: towards a child-friendly jus ce in cases of sexual violence against children, funded by the Rights, 
Equality & Ci zenship Programme of the European Union. The interna onal and humanitarian 
ins tu on “Hope For Children” CRC Policy Center (CY) coordinated the project; Frederick University 
(CY); Know & Can Associa on (BG), CESIE (IT), University of Primorska/Science & Research Center Koper 
(SI), Folkuniversitetet (SE), and Rinova (UK) were project partners; and the Department of Mental 
Health Services of the Ministry of Heath of the Republic of Cyprus, an associate partner. 
 
Purpose 
 
 This manual promotes child-friendly judicial proceedings encouraging professionals to be 
informed and take into considera on the rights and needs of children when communica ng with them 
and working on their cases. By rights we refer not only to country specific legisla on but also to the 
rights of children as stated in the United Na ons Conven on on the Rights of the Child (Conven on on 
the Rights of the Child)2 (UNCRC), par cularly Ar cle 12, and the Council of Europe Conven on on the 
protec on of children against sexual exploita on and sexual abuse3  (Lanzarote Conven on), which 
address the child’s right to be heard and involved in decision making in cases of sexual violence.  
 
 As a learning tool, the manual aims at:  
 
a) Increasing the par cipants’ awareness of children’s rights and child-friendly jus ce through 
interna onal instruments such as the UNCRC, the Lanzarote Conven on, CoE Guidelines on child-
friendly jus ce4 , and UNDOC & UNICEF’s handbook for professionals & policy makers on jus ce in 
ma ers involving child vic ms & witnesses of crime5 
 
b) Improve the capacity of par cipants to communicate with children in judicial proceedings, thus 
minimising trauma and contribu ng to child-friendly proceedings. 
 

                                                           

 
2 Conven on on the Rights of the Child. h p://www.ohchr.org/Documents/ProfessionalInterest/crc.pdf 
3 Council of Europe Conven on on the protec on of children against sexual exploita on and sexual abuse 
h ps://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=090000168008482 
4 Council of Europe. 2011. Guidelines of the Council of Ministers of the Council of Europe on Child-friendly jus ce. Council 
of Europe Publishing 
5 UNDOC & UNICEF. 2009. Handbook for professionals & Policy makers on jus ce in ma ers involving child vic ms & 
witnesses of crime 
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c) Encourage sustainable networking and knowledge exchange between professionals working with the 
child at different stages of judicial proceedings. 
 
Target audience 
 
 The programme is targeted at stakeholders on child-friendly jus ce, par cularly professionals 
involved in legal and judicial proceedings related to children, such as legal prac oners, police officers, 
social welfare officers, health workers, teachers/school staff, and NGO staff working to support children 
in the process.   
 
Contents & Structure  
 
 The selec on of contents and modules included in this manual results from a needs analysis 
conducted among mul disciplinary groups of professionals in Cyprus, Bulgaria, Italy, Slovenia and 
Sweden. The themes selected emerged as the most prominent and relevant to build the capacity of 
professionals and improve the child’s posi on in the different country contexts. Along with non-verbal 
and verbal communica on skills when interac ng with the child, it was considered that child-friendly 
proceedings can be op mised by improving communica on with the families, and inter-ins tu onal 
coopera on, as well as by addressing communica on at the level of early detec on/repor ng of abuse, 
and at the level of preven on by enhancing awareness raising strategies. 
  
 The manual is, thus, organised   in three main sec ons: I Guidance on learning methods, II Core 
modules, and III Suppor ng modules.  Sec on I consists of guidelines on the implementa on of 
recommended par cipatory methods to deliver the modules. Sec on II presents the layout and 
contents of the core modules, directly addressing rights, child-friendly jus ce, non-verbal and verbal 
communica on with children in cases of sexual violence.  Sec on III presents a selec on of topics to 
build the capacity of par cipants in early detec on, family support, awareness-raising, inter-
ins tu onal coopera on in cases of sexual violence against children, and professional burn-out.  
 
 Each module presents the objec ves to a ain; the recommended allocated me; the module’s 
outline, including the recommended learning method and the resources, such as the handouts 
(presen ng documents and / case-studies to discuss) and the discussion cards that will be provided to 
learners and will guide group work. For each session, the manual presents purpose and needed 
prepara on, materials and equipment. A set of ac vi es is suggested for the implementa on of each 
session. 
  
 To guide the reader through the different sec ons and contents, a colour scheme has been 
created as below: 
 

Module Outline Session Guidelines Ac vi es Handout Discussion cards 
BLUE Orange Green Yellow Purple 

     
 
 
 Addi onally, a system of symbols stresses specific points and/or directs the reader: 
 



13 
  

Sugges on/ Tip Study pack/Trainer 
notes 

Online resources To avoid/pay a en on 

    

 
 In the Annexes, trainers will find templates for informing and registering par cipants; for 
evalua ng the programme’s implementa on; learner’s contract.  
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Guidelines on programme implementa on 
 
 When delivering the JudEx+ programme, selec ng the modules and the learning methodology, 
trainers must take into account a number of crucial aspects. 
 
Profile of trainers: Experienced trainers must be engaged in delivering the training. While an academic 
background in psychology or Law is not essen al, trainers 
should have a minimum of 3 years’ proven experience in 
delivering training on issues related to work prac ces with 
vulnerable children and/or have a minimum of 3 years 
professional experience of working with vulnerable children. 
Trainers should be fully informed of the aims of the JudEx+ 
programme and familiarised with the relevant issues 
concerning child-friendly jus ce, par cularly in cases of 
sexual violence6.  
 
Profile of par cipants: JudEx+ was designed to be delivered 
to mul disciplinary groups. Professionals with dis nct 
backgrounds and work experience will benefit from the 
knowledge exchange made possible by the group 
discussions. The programme should bring together 
psychologists, social workers, police officers, healthcare 
professionals, lawyers, judges, and other support staff likely 
to interact with children who have suffered/witnessed 
sexual violence.  
 
 When selec ng the programme’s par cipants, 
organisers should consider the need for diversity in the group. Professionals should have different levels 
of work experience to maximize the poten al for knowledge transferring. The profile of par cipants 
will also determine the selec on of modules when implemen ng the JudEx+ programme. The final 
programme should take into account how relevant the contents are to the development of the 
professionals’ capacity in rela on to child-friendly procedures in cases of sexual violence against 
children.  
 
 Trainers should be well informed about the profiles of par cipants in advance of the programme 
implementa on, this will allow the trainer to prepare in advance the most appropriate learning 
methodologies. Also, trainers will be able to pre-allocate par cipants into groups, based on the diversity 
and mul disciplinary criteria. 
 
Number of trainers & par cipants: A minimum of 2 trainers should be present. While the leading 
trainer will be responsible for conduc ng the event and conveying the core module informa on, the 

                                                           

 
6 Trainers external to the JudEx+ partnership are encouraged to contact one of the partner organisa ons for receiving 
further informa on and discussing the possibility to a end a train-the-trainer event on the JudEx+ programme. 

 Quali es of a good facilitator 
 
*Trust par cipants’ capaci es and make 
them comfortable 
*Pa ent, good listener, open to dialogue 
*Self-aware and eager to learn 
*Confident, not arrogant 
*Rich life experience 
*Crea ve and innova ve thinking. 
*Flexible and adaptable in the choice of 
methods and strategies according to group 
dynamics 
*Capable of crea ng an a rac ve space 
arrangement for the par cipants 
*Skill in drawing and handwri ng 

Source: UNICEF.1993. VIPP: Visualisa on 
in par cipatory programmes : a manual 
for facilitators and trainers involved in 
par cipatory group events. UNICEF. 
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support trainer will assist in organising and coordina ng par cipants’ ac vi es such as group work. The 
maximum recommended number of par cipants per event is 25, while the minimum number of leaners 
should not be lower than 10.   
 
Programme dura on & breaks: This is an intensive programme to be implemented over the course of 
2 days (12 hours overall). Each module has specific me recommenda ons that should be used as 
reference.  A minimum of 2 coffee-breaks should be allowed, along with a light lunch break, water 
should be widely available. 
 
Resources: The room should be spacious to allow for par cipants to move easily and be comfortable, 
as well as to allow for a change in the table/chair layout depending on the choice of learning 
methodologies. A minimum of 5 individual tables capable of accommoda ng 5 par cipants should be 
available.  
 
 It is recommended that a variety of equipment and materials is available, such as technical 
equipment (computer, projector, sound system); sta onary (white board, flip-chart, post-it notes, note 
pads, pens, highlighters, markers, poster size paper); and props (if needed for role-play). 
 Par cipants should receive a study-pack, a folder containing targeted, concise informa on on 
core subjects7. 
 
Loca on: The event should take place in an easily accessible loca on, to encourage par cipa on of 
professionals from varied geographic areas. 
 
Par cipant feedback: Post-programme evalua on ques onnaires8 should be distributed to par cipants. 
This will allow the trainers to assess expecta ons, familiarity with 
the subjects covered by the modules, effec veness of the 
programme, and overall sa sfac on with the event’s 
implementa on. Whenever feasible, and for the purpose of 
assessing knowledge consolida on, follow-up ques onnaires at 
6months and/or 1 year would further inform on programme 
effec veness.  
 
Programme structure: The content and structure of the 
programme will be determined by the profile of the par cipants. 
While Core Modules (Modules 1 to 3) are compulsory, the lead 
trainer should be able to choose and plan the Suppor ng 
Modules in accordance to par cipants’ professional background 
and exper se. A minimum of 5 modules (3 core modules + 2 
suppor ng modules) should be delivered. 
 

                                                           

 
7 UNICEF & Penal Reform Interna onal. 2006. Juvenile Jus ce Training Manual.  
8 Templates can be found in the Annexes sec on of this manual.  

  Remember to keep 
par cipants VHF engaged! 
 Visuals: Pictures, Images, Logos, 
Diagrams, Drawings, Graphs,  
Hearing: Words, Music, Sounds, 
Accents, Conversa ons  
Feeling: Emo ons, Smells, Tastes, 
Tac le Experiments, Pain, Comfort 
 
Source: 
h ps://www.unicef.org/tdad/AddMa
terialsEffec vePresenta ons04.pdf 
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Learning methodologies: Learning methods must privilege par cipatory strategies9. For the purpose of 
the JudEx+ programme it is recommended the use of par cipatory discussion through the use of one, 
or a combina on, of three techniques10: World Café; Introductory Lecture; Role-play. Where relevant, 
modules have associated case-studies, and notes on the best learning strategy. The trainer, nonetheless, 
should assess the contents of modules and the profile of par cipants when making the decision on 
which learning strategy should be adopted. For each module there is a Module Outline presen ng 
informa on on the sessions, learning methods, resources and dura on. 
 
 The use of direct learning, through the Introductory Lecture, should be kept to a minimum. As a 
passive learning method, par cipants are mostly required to listen and remember, ac ve engagement 
is not required, which can lead to distrac on and lack of mo va on11 . Par cipatory methods are 
recommended to keep the sessions interac ve and to involve par cipants’ in the transfer of knowledge 
based on sharing professional experiences. Mental s mula on and verbal expression are enabled by 
interac ve learning ac vi es such as case-studies and group discussions.  The more the par cipants 
are engaged and s mulated mentally, emo onally, and physically, the more likely they are to learn 
and to retain what they have learned.12 
 
Method 1: Case study discussion using the World Café13 method 
Used to facilitate large group discussions around a specific topic. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
  
 The World Café can be modified to meet a wide variety of needs. The following five components 
comprise the basic model: 
 

                                                           

 
9 Ins tuto Politecnico de Leiria. 2013. Best Prac ces in Training. DEPOLEI. 
10 In each Module of the programme there are references  preferred method to deliver the session 
11 GRASSEDONIO et al.2011. JUST Juvenile Jus ce. Save the Children Italy. 
12 h p://laurelandassociates.com/wp-content/uploads/2011/07/Par cipatoryLearningAc vi es.pdf 
13 h p://www.theworldcafe.com/  
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1) Setting: Create a “special” environment, most often modelled after a café, i.e. small round tables, 
block paper, coloured pens, a vase of flowers, and optional “talking stick” item. There should be four 
chairs at each table (optimally) – and no more than five. 
 
2) Welcome and Introduction: The host begins with a warm welcome and an introduction to the World 
Café process, setting the context, sharing the Cafe Etiquette, and putting participants at ease. 
 
3) Small Group Rounds: The process begins with the first of three, or more, twenty minutes’ rounds of 
conversation for the small group seated around a table. At the end of the twenty minutes, each member 
of the group moves to a different new table. They may or may not choose to leave one person as the 
“table host” for the next round, who welcomes the next group and briefly fills them in on what 
happened in the previous round. 
 
4) Questions: In each round, participants are given questions specially crafted for the specific context 
and desired purpose of the World Café. The same questions can be used for more than one round, or 
they can be built upon each other to focus the conversation or guide its direction. 
 
5) Harvest: After the small groups (and/or in between rounds, as needed), individuals are invited to 
share insights or other results from their conversations with the rest of the large group. These results 
are reflected visually in a variety of ways, most often using graphic recording in the front of the room 
(e.g. writing the outcomes on a flipchart). 
 
World Café method and Case Study (JudEx+) 
 
 In the context of this professional capacity development programme, the World Café method is 
suggested as a way of promoting debate on case studies created to approach particular themes. It is 
recommended that sessions are organised as below:  
 

 Set up progressive (at least three) rounds of conversation, approximately 20 minutes each 
(depending on the number of participants and length of the case being discussed).  

 Provide discussion cards relevant to the case study. 
 Encourage participants to write, doodle and draw key ideas on paper placed on the table. 
 By providing opportunities for people to move in several rounds of conversation, ideas, 

questions, and themes begin to link and connect. At the end of the second or third round, 
all of the tables or conversation clusters in the room will be cross-pollinated with insights 
from prior conversations.  

 In the last round of conversation, people can return to their first table to synthesize their 
discoveries, or they may continue traveling to new tables. 

 You may use the same question for one or more rounds of conversation, or you may pose 
different questions in each round to build on and help deepen the exploration.  

 After at least three rounds of conversation, initiate a period of sharing discoveries & 
insights in a whole group conversation. Patterns can be identified, collective knowledge 
grows, and possibilities for action emerge. 

 
There are seven guiding principles to consider when using this method: 
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Know well the purpose and parameters of the discussion:  e.g. who should be 
part of the conversa on, what themes or ques ons will be most per nent, what 
sorts of outcomes are expected from the conversa on. 
 

Create a safe space for par cipants: an environment where people feel 
comfortable to be themselves, to do their most crea ve thinking, speaking, and 
listening. In par cular, consider how your invita on and your physical set-up 
contribute to crea ng a welcoming atmosphere. 
 

Decide on the most important ques ons to be addressed: Depending on the 
meframe available and your objec ves, you may choose to explore selected 

ques ons from the given discussion cards. 
 
Encourage Everyone’s Contribu on: It is important to encourage everyone in your 
mee ng to contribute their ideas and perspec ves, while allowing anyone who 
wants to par cipate by simply listening to do so. 
 

Connect Diverse Perspec ves: Encourage par cipants to move between tables, 
meet new people, and ac vely contribute with their thinking, and to link the 
essence of their discoveries to ever-widening circles of thought. 
 

Encourage people to listen for what is not being spoken along with what is being 
shared: The quality of our listening is perhaps the most important factor 
determining the success of a Café. Through prac cing shared listening and paying 
a en on to themes, pa erns and insights, we begin to sense a connec on to the 
larger whole. 
 

Share Collec ve Discoveries: Share themes and deeper ques ons experienced in 
the small group conversa ons and call them out to share with the larger group.  
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Method 2: Introductory Lecture and Case Study Discussion  
 
Building Theoretical Knowledge  
 
 The purpose of the introductory lecture in the context of the JudEx+ programme, is to familiarise 
the participants with basic key theoretical concepts that can inform and build the capacity of 
professionals to communicate with the child in cases of sexual violence against children. When 
preparing/delivering the introductory lecture trainers should:  
 

 Present theoretical concepts in a simple format (e.g. bullet- points) 
 Do not use scientific jargon 
 Prepare to discuss with participants key theoretical concepts related to your case study. 
 Simplify concepts to be understandable to all participants from a variety of backgrounds 
 Support theoretical concepts with several examples. 
 Always check that concepts are being understood by all participants. 
 Always make the link between theory and practice through case study discussion 
 Do not leave the theory hanging out there in the introduction never to be mentioned 

again.  
 
Combining Theoretical Knowledge with Case Study Discussion 
 
 After the introductory lecture, trainers must be able to build a bridge between the theoretical 
contents and the analysis of the case-studies presented. Discussion cards presented to participants 
should be guided by the following general questions: 
 

 Based on theoretical knowledge, does the case represent an unusual/atypical or 
usual/typical  example of practice? 

 Based on theoretical knowledge, does the case provide important insight or illuminate 
 problematic areas in practice? 

 Based on theoretical knowledge, does the case challenge and offer a counter-point to 
prevailing  assumptions in practice? 

 Combining theoretical knowledge and case study discussion, what new directions in child 
friendly  justice are emerging? 
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Method 3: Integra ng Case Study Discussion with Role-Play 
 
 In role-playing exercises, each person takes the role of a person affected by an issue and studies 
the impacts of the issues on human life and/or the effects of human ac vi es on the world around us 
from the perspec ve of that person. Informa on, alone, rarely makes people change their minds, but 
personal experience o en does. Role-playing, like any good inquiry approach, transforms the content 
of educa on from informa on into experience. The primary purpose of role-playing exercises is to get 
par cipants to look at the material they are learning in a new light. The instructor is persuading them 
to alter their mental maps of the world instead of just filling them in. Addi onally, the par cipants learn 
that skills they learn separately (such as quan ta ve and communica ons skills) are o en used together 
in order to accomplish many real-world tasks. 

 

“In a seminar, with role-playing comes an interrup on, a pause, but also a change of register that 
can create adventurous openings to the realm of possible (…), that can generate lightness and 

allevia on, and that in any case recalls basic experiences, from childhood” 
(S. Capranico – “Role Playing”) 

 

EXAMPLE 

Theore cal Intro to a child’s cogni ve development: 

 Sensorimotor (birth to about 2yrs): Children acquire knowledge through sensory 
experiences and manipula ng objects.  

 Preopera onal (2 to about 7yrs): Their thinking is not yet completely logical, 
there is s ll a confusion about what is real and what is imagina ve. Important 
points for this stages relevant to our discussion (which hold for the previous one 
too) 

 Concrete Opera onal (7 to about 11yrs): It is the beginning of logical thinking 
but the child s ll cannot think about abstract concepts, e.g., freedom, faith, 
peace, jus ce etc. Typically they cannot think abstractly or hypothe cally. 

 Formal Opera onal (about 11 and over): Adult way of thinking. The teenager 
can think about abstract concepts, make and test hypotheses and think logically.  

Case study discussion: 

 Discuss how knowledge of stages of cognitive development may assist the 
communication with a child victim of sexual abuse. 
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 Role-playing as an ac vity, as an instrument and as a learning technique, refers to four contexts: 
theatre, social psychology, simula on games and learning. A par cular situa on is staged (drama zed) 
with role-playing, a situa on where the par cipants play roles and characters crea ng a frame that will 
be analysed and will lead to a growth in knowledge for the group of par cipants.  
 Role-playing aims to raise awareness among the par cipants about their own a tudes, 
highligh ng their emo ons as triggered by the scene and situa on played, showing a live version of a 
rela onship and of communica on. They learn through observa on, simula on, listening of each 
other’s comments, analysing the dynamics they themselves play.  
 It is useful to introduce the technique of role-playing only a er the first half of a seminar, when 
the group has already established itself as such. It is also very useful and recommended to allocate the 
necessary me to the next exercise, the debriefing of the role-playing, so that the dynamics and 
experiences lived can be discussed further. 
 

Important points to consider 
 

1. What topics do you want the role-play to cover? 
2. How much time do you and your participants have to work on it? 
3. Do you want the par cipants role-playing separately or together? 
4. Do you want to include a challenge or conflict element? 
5. Decide on a problem related to the chosen topic(s) of study and a se ng for the characters 
6. It is a good idea to make the se ng realis c, but not necessarily real. Consider choosing and 
 adap ng material that other instructors have prepared. 

 
Introducing Role-Play 
 
 Role-playing can be broken down to 3 phases: 
 
I) warming up: introduc on to the se ng of the scene and warm-up by the par cipants; 
II) ac on: the scene is played, staged; 
III) group discussion and analysis of what was played and shown. 
 
Warming Up 
 

 Engage participants in the scenario by describing the setting (case study) and the 
problem. 

 Provide them with the information you have already prepared about their character(s): 
the goals and background information.  

 Determine how many of the participants have done role-playing before and explain 
how it will work for this exercise. 

 Outline your expectations of them as you would for any assignment and stress what 
you expect them to learn in this role play (this could also be done at the end of the role 
play). 

 If there is an inquiry element (e.g. case study questions), suggest a general strategy for 
research/problem solving. 

 Define the roles and the par cipants who will play them; 



24 
  

 Provide instruc ons for the spectators of the scene (Engage par cipants in the scenario 
by describing the se ng and the problem;  Provide them with the informa on you have 
already prepared about their character(s): the goals and background informa on); 

 Indicate How much me the par cipants have to work on it. 
 Ice-breakers and energisers can also be proposed to set the players in the right mood. 

 

Ac on 

 During the second phase, the trainers can decide if they want to stay silent or address the players 
with instruc ons when needed. They can also take notes if needed or relevant. 
The me to assign to the scene can be predetermined by the trainers or not. If the scene seems to be 
ge ng too long, or if difficult situa ons arise, the trainers should stop the play and move on to phase 
3. Par cipants will need a few moments to look over their characters and get into their roles for the 
exercise. There may also be addi onal ques ons: 
 

 Why they are doing this in character? Why did you 
decide to make this a role-playing exercise? 

 Participants may have reservations about the 
character that they have been assigned or about 
their motives. It is good for the instructor to find 
out about these before the actual role-play.  

 
Concluding Discussion 
 
 Role-playing needs to be followed by a debriefing for the 
par cipants to define what they have learned and to reinforce 
it. This can be addressed in the discussion or taking notes a er 
the role-play. The instructor can take this opportunity to ask 
par cipants if they achieved the goals defined before the role-play began. 
 In phase 3 it may be important, depending on the me available or the emo onal weight and 
depth of the play, to carry out a “cooling off” ac vity. In that case, the trainers would invite the players 
to share what they thought and felt while playing, and they would also ask the audience to talk about 
their experience of the play. This allows the whole group to take distance from the scene before moving 
on to the analysis of the content. O en the cooling off phase and the discussion of the contents merge.  
 During debriefing, it is important to keep a quiet and calm atmosphere of sharing, to help with 
commen ng and analysing.  In some cases, it can also be agreed that only the trainers will evaluate and 
interpret the scene, but usually the whole group is allowed in the dialogue and reflec on. 
In other cases, the trainers can introduce elements of interpreta on in between the dialogue and 
observa ons by the par cipants. In this case, the trainers become facilitators and try and connect the 
comments by the par cipants. 
 The first open ques on can simply be: “What do you think happened here?” 
Among the possible ques ons to the players, we iden fy: 
 
 

 Some people feel threatened 
or nervous when asked to role-play, 
because it involves ac ng. To make 
role-playing less threatening, start 
with a demonstra on. Hand two 
"actors" a prepared script, give them a 
few minutes to prepare, and have 
them act out the role-play in front of 
the rest of the group. Another 
technique for helping people feel 
more comfortable is to allow them to 
coach you during the demonstra on 
(e.g. people could suggest what you 
should do to make things right). 
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 How have you felt by interpreting that role? 
 Can you name anything meaningful about interpreting the role? 
 What did you think and how did you feel in relation to the other roles in the scene? 
 What was found challenging in role-playing a particular character (refer to thoughts 

and feelings related to the characteristics of the case study). 
 
 Moreover, depending on the characteris cs of the group and of the par cipants, you can go 
deeper with ques ons such as: 
 

 What are the similarities/differences between your interpretation of the role and the way 
you work daily?  

 What could you have done differently to solve the problem at stake? [The trainers should 
support the reflection on the different working styles and ways to solve issues and 
approach the child, so as to highlight the best ways in support of cooperation and the 
overcoming of any obstacles]. 

 
 When the trainers share their understanding and interpreta on of what has happened in the 
scene they should do so in the form of hypotheses, so that the group can further argue, debate and 
comment or cri que. Both thoughts and real experiences by the professionals are given space during 
the discussion.  
 The trainers can also underline their own aims and expecta ons towards the role-playing 
exercise and share these with the group, integra ng these with the contribu ons by the individuals and 
the group, and unveiling and sharing areas of further discussion. The aim of doing so could be to come 
to an agreement in the group as to a shared framework of understanding and work, but also to open 
up new ques ons for further reflec on. It is recommended to close the session by asking the 
par cipants to share with the group what they have learnt and which skills or competences they feel 
have been strengthened by the exercise. 
 

 

KEY POINTS TO ROLE PLAY 
 
a) Iden fy the situa on 
 
b) Add details 
 
c) Assign roles 
 
d) Act out the scenario 
 
e) Discuss what you have learned 
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Child Protec on 
 
 The JudEx+ programme has been developed with the 
aim of building the capacity of professionals, whose work 
involves interac on with children, in a mul disciplinary 
environment. Case-studies are central to facilitate debate 
and transfer of knowledge between professionals 
par cipa ng in the programme. While some details in the 
case-studies presented maybe be fic ous, the events are 
mostly based in real cases. Trainers and professionals should 
be aware that confiden ality should be kept at all mes, 
names and any details that can lead to the iden fica on of 
children and adults involved cannot be shared.  
 However, in the event of disclosure of a 
suspicion/knowledge on a case of child abuse that has not 
been reported, par cipants must be aware and comply with 
the relevant na onal Law.  
 Trainers must make this informa on available to the 
par cipants at the beginning of the training programme and 
make sure that is has been understood by all. 
   
Study Pack 
  
 Par cipants should receive a study pack in advance of the programme containing the materials 
to be covered during the programme, references to useful resources and bibliography, and a self-
assessment quiz on communica on prac ces with the child. The purpose of the study pack is to enable 
par cipants in the JudEx+ programme to build on the knowledge acquired and to further enhance their 
understanding of subjects addressed. The study-pack is available online in the JudEx+ pla orm.  
 
Ground rules 
 
 Finally, trainers should discuss with learners basic rules of conduct before star ng the session. 
To reach a common understanding on what is expected from everyone will help in making par cipants 
more confident and at ease to give their input14 . Such rules are commonly referred to as ground rules, 
which are set to improve the effec veness and efficiency of the session; minimize confusion, disrup on 
and conflict15 

 These must be clearly expressed and easy to remember. They can be wri en on a flip chart, shown 
to the group and put on the table or on the wall of the room where the session is being held.  Get 
agreement from all the par cipants on the ground rules and allow sugges ons for any addi onal ones. 
When repeatedly broken, the trainer should discuss with the individual(s) the reason behind the 

                                                           

 
14 h ps://www.ndi.org/sites/default/files/Sample-Workshop-Groundrules.pdf 
15 Thayer-Hart, N. 2007. Facilitator Tool kit, a guide for helping groups get results, University of Wisconsin 
 

 In Cyprus, Law L.91(I)/2014 
refers, in rela on to repor ng a 
suspected sexual exploita on and abuse 
of children and promo on of the 
complaint, that anyone failing to report a 
case coming to their knowledge, or not 
forwarding a relevant complaint will be 
commi ng an offense and can be 
sentenced to imprisonment of up to 15 
years and/or to a monetary fine of 
20.000euros. The professional 
background can aggravate the offense, 
such is the case with teachers, social 
service workers, lawyers exercising the 
profession, police, and health 
professionals (such as doctors, nurses, 
psychologists).  
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disrup on and, if necessary, engage the group in addressing the issue (maybe a ground rule is not 
effec ve and needs to be changed). 
 
 

 

 
 
 
 
 
 

 
 

  

  Ground rules sugges ons 
 
1. WE WANT YOU TO DO THE TALKING. 
We would like everyone to par cipate. The trainer may call on you 
if s/he hasn't heard from you in a while. 
 
2. NO RIGHT OR WRONG…… 
Every person's experiences and opinions are important. Speak up 
whether you agree or disagree. 
We want to hear a wide range of opinions.  
 
3. SHOW MUTUAL RESPECT  
Respect each person in the group even if you do not agree with their 
opinion, there is wide range of ages, experiences and knowledge in 
the room that we can all learn and benefit from. 
 
4. Confiden ality - WHAT IS SAID IN THIS ROOM STAYS HERE 

We want you to feel comfortable sharing, when sensi ve issues 
come up. This is a sensi ve subject and everyone’s levels of 
knowledge and understanding may differ. 

5. Checking out – The subject of this training is highly emo ve, if you 
feel the need to check out or take a break we will agree a signal to 
let the trainer know you are “OK” and just access the break out area 
or other agreed space. If you require addi onal support please let 
this be known to the trainer. 
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SECTION II 
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MODULE I: Child-friendly jus ce in cases of sexual violence against 
children 
 
OBJECTIVES 
 
 At the end of this module par cipants should be able to: 
 

 Explain the concept of child-friendly justice in the context of judicial proceedings in cases of 
sexual violence against children  

 Identify international and national instruments to protect children’s rights in judicial 
proceedings in cases of sexual violence. 

 Outline multiagency collaborative possibilities in the implementation of Child-friendly justice in 
cases of sexual violence against children. 

 
 
TIME 2 hours 30 minutes 
 
MODULE OUTLINE  
 

Sessions Method Resources Time 
1.1  Child-friendly 
jus ce 

World-café  Handout 1: CoE Conven on on the 
protec on of children against sexual 
exploita on and sexual abuse 
 
Handout 2: Guidelines of the Council of 
Ministers of the Council of Europe on 
Child-friendly jus ce 
 
Handout 3: UN Conven on on the Rights 
of the Child 
 
Handout 4: Na onal legal instruments 
 
Group discussion cards 1,2,3,4 

2h 

1.2 Sustainable 
child-friendly 
jus ce through 
mul agency 
coopera on 

Mind map Handout 5: Map of Sustainable 
mul agency collabora on  

30 mins 
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SESSION 1.1 GUIDELINES  

 
 

ACTIVITIES TIME 
Introducing par cipants:  

 Ask each person to find out 3 things about the person sitting to their right.  
 Allow a few minutes for questions and then have each person introduce the 

person to their right to the rest of the group, telling what they know about 
them. 

10 mins 

Using flip chart or white board, introduce: 
 the objectives of the module 
 the purpose of the session 

 
10 mins 

World-café on child-friendly jus ce instruments: 
 explain that each table will have copies of only 1 handout (handouts 1 to 4), 

group discussion cards with guidelines on the topics to discuss, 
 groups will have 20 minutes of discussion in each table,  
 participants will write down notes, graphic notes, about their discussion, for 

the new group coming to the table to find.  
 At the end of the round, groups will move to the table on their right. 

80 mins 
(short coffee 

break a er first 40 
mins) 

Summarise discussions: 
 Each group leader stands up and presents a synthesis of the group discussion 

card (including the views of previous groups) in the table where they are 
currently seated. 

 Trainer uses flip chart or white board to highlight ideas. 

20 mins 

 
 

Purpose: The session builds the capacity of par cipants to iden fy na onal and interna onal 
instruments referring to child-friendly jus ce in cases of sexual violence against children. 
Par cipants will be able to describe basic components of child-friendly proceedings.  
 
Prepara on: Write Module & Session objec ves on flip chart/ white board; prepare a brief 
slide presenta on summarising the scope of the relevant interna onal and na onal 
instruments. Organise tables and groups of par cipants following the world-café layout. 
Explain the ra onale of the World Café and how par cipants will implement it during the 
session.  
 
Materials: Maximum 4 slides (one for each relevant instrument); Handouts 1 to 4 (photocopy 
one per par cipant); Handout 5 (at least A3 size, one per group). 
 
Equipment: Laptop with PowerPoint, projector, flip chart, marker pens, scrap paper, Post-it. 
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SESSION 1.2 GUIDELINES 
 
 

 
 

ACTIVITIES TIME 
Mind-map on Multiagency cooperation: 

 Each group discusses and, using post-it notes, completes the map on their 
table. For each area, participants should refer to main stakeholders and 
actions within their reach that can contribute to sustainable child-friendly 
proceedings/ measures in cases of sexual violence against children. 

 A representative of each group presents own mind-map and tapes it to the 
board (10 mins). 

 Trainer creates a final mind-map summarising groups’ opinions using the post-
it created by the groups (5 mins). 
 

 
30 mins 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Purpose: The session promotes networking between par cipants and enhances their capacity 
to establish and sustain mul agency collabora on in cases of sexual violence against children. 
 
Prepara on: Prepare a flip chart with an example of what a map mind on a topic different from 
Child-friendly jus ce could look like. On a flip chart draw copies of Handout 5, one flip chart per 
table.  
 
Materials: Handout 5. 
 
Equipment: Flip chart, marker pens, scrap paper, Post-it, s cky-tape. 
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SUPPORT MATERIAL 
MODULE I 
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HANDOUT 1: CoE Conven on on the protec on of children against 
sexual exploita on and sexual abuse 
 
 
Ar cle 5 – Recruitment, training and awareness raising of persons working in contact with children. 

1. Each Party shall take the necessary legisla ve or other measures to encourage awareness of the 
protec on and rights of children among persons who have regular contacts with children in the 
educa on, health, social protec on, judicial and law-enforcement sectors and in areas rela ng to sport, 
culture and leisure ac vi es.  

2. Each Party shall take the necessary legisla ve or other measures to ensure that the persons referred 
to in paragraph 1 have an adequate knowledge of sexual exploita on and sexual abuse of children, of 
the means to iden fy them and of the possibility men oned in Ar cle 12, paragraph 1. 

 

Ar cle 6 – Educa on for children  

Each Party shall take the necessary legisla ve or other measures to ensure that children, during primary 
and secondary educa on, receive informa on on the risks of sexual exploita on and sexual abuse, as 
well as on the means to protect themselves, adapted to their evolving capacity. This informa on, 
provided in collabora on with parents, where appropriate, shall be given within a more general context 
of informa on on sexuality and shall pay special a en on to situa ons of risk, especially those involving 
the use of new informa on and communica on technologies. 

 

Ar cle 9 – Par cipa on of children, the private sector, the media and civil society  

1. Each Party shall encourage the par cipa on of children, according to their evolving capacity, in the 
development and the implementa on of state policies, programmes or others ini a ves concerning 
the fight against sexual exploita on and sexual abuse of children.  

2. Each Party shall encourage the private sector, in par cular the informa on and communica on 
technology sector, the tourism and travel industry and the banking and finance sectors, as well as civil 
society, to par cipate in the elabora on and implementa on of policies to prevent sexual exploita on 
and sexual abuse of children and to implement internal norms through self-regula on or co-regula on.  

3. Each Party shall encourage the media to provide appropriate informa on concerning all aspects of 
sexual exploita on and sexual abuse of children, with due respect for the independence of the media 
and freedom of the press.  

4. Each Party shall encourage the financing, including, where appropriate, by the crea on of funds, of 
the projects and programmes carried out by civil society aiming at preven ng and protec ng children 
from sexual exploita on and sexual abuse. 
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DISCUSSION CARD 1: CoE Conven on on the protec on of children 
against sexual exploita on and sexual abuse 
 
 
1. Discuss how Ar cles 5, 6, 9 are being implemented in your country. For each ar cle:  

 Give concrete examples, illustrating measures in place.   
 Outline areas for improvement, offering practical ideas.  

2. Discuss the context in which interviews with the child in cases of sexual violence are currently 
conducted in your country. In rela on to the child’s experience, outline the posi ve and nega ve 
aspects. Suggest the op mal scenario for a child-friendly communica on. 
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HANDOUT 2: Guidelines of the Council of Ministers of the Council 
of Europe on Child-friendly jus ce 
 
III. Fundamental principles  

1. The guidelines build on the exis ng principles enshrined in the instruments referred to in the 
preamble and the case law of the European Court of Human Rights.  

2. These principles are further developed in the following sec ons and should apply to all chapters of 
these guidelines.  

A. Par cipa on  

1. The right of all children to be informed about their rights, to be given appropriate ways to access 
jus ce and to be consulted and heard in proceedings involving or affec ng them should be respected. 
This includes giving due weight to the children’s views bearing in mind their maturity and any 
communica on difficul es they may have in order to make this par cipa on meaningful 

2. Children should be considered and treated as full bearers of rights and should be en tled to exercise 
all their rights in a manner that takes into account their capacity to form their own views and the 
circumstances of the case.  

B. Best interests of the child  

1. Member states should guarantee the effec ve implementa on of the right of children to have their 
best interests be a primary considera on in all ma ers involving or affec ng them.  

2. In assessing the best interests of the involved or affected children:  

a. their views and opinions should be given due weight;  

b. all other rights of the child, such as the right to dignity, liberty and equal treatment should be 
respected at all mes;  

c. a comprehensive approach should be adopted by all relevant authori es so as to take due 
account of all interests at stake, including psychological and physical well-being and legal, social 
and economic interests of the child.  

3. The best interests of all children involved in the same procedure or case should be separately 
assessed and balanced with a view to reconciling possible conflic ng interests of the children.  

4. While the judicial authori es have the ul mate competence and responsibility for making the final 
decisions, member states should make, where necessary, concerted efforts to establish 
mul disciplinary approaches with the objec ve of assessing the best interests of children in procedures 
involving them.  

C. Dignity  

1. Children should be treated with care, sensi vity, fairness and respect throughout any procedure or 
case, with special a en on for their personal situa on, well-being and specific needs, and with full 
respect for their physical and psychological integrity. This treatment should be given to them, in 
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whichever way they have come into contact with judicial or non-judicial proceedings or other 
interven ons, and regardless of their legal status and capacity in any procedure or case.  

2. Children shall not be subjected to torture or inhuman or degrading treatment or punishment.  

D. Protec on from discrimina on  

1. The rights of children shall be secured without discrimina on on any grounds such as sex, race, colour 
or ethnic background, age, language, religion, poli cal or other opinion, na onal or social origin, socio-
economic background, status of their parent(s), associa on with a na onal minority, property, birth, 
sexual orienta on, gender iden ty or other status.  

2. Specific protec on and assistance may need to be granted to more vulnerable children, such as 
migrant children, refugee and asylum-seeking children, unaccompanied children, children with 
disabili es, homeless and street children, Roma children, and children in residen al ins tu ons.  

 

IV. Child-friendly jus ce before, during and a er judicial proceedings  

A. General elements of child-friendly jus ce  

1. Informa on and advice  

1. From their first involvement with the jus ce system or other competent authori es (such as 
the police, immigra on, educa onal, social or health care services) and throughout that process, 
children and their parents should be promptly and adequately informed of, inter alia:  

a. their rights, in par cular the specific rights children have with regard to judicial or non-
judicial proceedings in which they are or might be involved, and the instruments available 
to remedy possible viola ons of their rights including the opportunity to have recourse to 
either a judicial or non-judicial proceeding or other interven ons. This may include 
informa on on the likely dura on of proceedings, possible access to appeals and 
independent complaints mechanisms;  

b. the system and procedures involved, taking into considera on the par cular place the 
child will have and the role he or she may play in it and the different procedural steps;  

c. the exis ng support mechanisms for the child when par cipa ng in the judicial or non-
judicial procedures;  

d. the appropriateness and possible consequences of given in-court or out-of-court 
proceedings;  

e. where applicable, the charges or the follow-up given to their complaint; f. the me and 
place of court proceedings and other relevant events, such as hearings, if the child is 
personally affected;  

g. the general progress and outcome of the proceedings or interven on;  

h. the availability of protec ve measures; i. the exis ng mechanisms for review of decisions 
affec ng the child;  

j. the exis ng opportuni es to obtain repara on from the offender or from the state 
through the jus ce process, through alterna ve civil proceedings or through other 
processes;  
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k. the availability of the services (health, psychological, social, interpreta on and 
transla on, and other) or organisa ons which can provide support and the means of 
accessing such services along with emergency financial support, where applicable;  

l. any special arrangements available in order to protect as far as possible their best 
interests if they are resident in another state.  

2. The informa on and advice should be provided to children in a manner adapted to their age 
and maturity, in a language which they can understand and which is gender and culture sensi ve.  

3. As a rule, both the child and parents or legal representa ves should directly receive the 
informa on. Provision of the informa on to the parents should not be an alterna ve to 
communica ng the informa on to the child.  

4. Child-friendly materials containing relevant legal informa on should be made available and 
widely distributed, and special informa on services for children such as specialised websites and 
helplines established.  

5. Informa on on any charges against the child must be given promptly and directly a er the 
charges are brought. This informa on should be given to both the child and the parents in such 
a way that they understand the exact charge and the possible consequences.  

 

2. Protec on of private and family life  

6. The privacy and personal data of children who are or have been involved in judicial or non-
judicial proceedings and other interven ons should be protected in accordance with na onal 
law. This generally implies that no informa on or personal data may be made available or 
published, par cularly in the media, which could reveal or indirectly enable the disclosure of the 
child’s iden ty, including images, detailed descrip ons of the child or the child’s family, names 
or addresses, audio and video records, etc.  

7. Member states should prevent viola ons of the privacy rights as men oned under guideline 
6 above by the media through legisla ve measures or monitoring self-regula on by the media.  

8. Member states should s pulate limited access to all records or documents containing personal 
and sensi ve data of children, in par cular in proceedings involving them. If the transfer of 
personal and sensi ve data is necessary, while taking into account the best interests of the child, 
member states should regulate this transfer in line with relevant data protec on legisla on.  

9. Whenever children are being heard or giving evidence in judicial or non-judicial proceedings 
or other interven ons, where appropriate, this should preferably take place in camera. As a rule, 
only those directly involved should be present, provided that they do not obstruct children in 
giving evidence.  

10. Professionals working with and for children should abide by the strict rules of confiden ality, 
except where there is a risk of harm to the child.  

 

3. Safety (special preven ve measures)  

11. In all judicial and non-judicial proceedings or other interven ons, children should be 
protected from harm, including in mida on, reprisals and secondary vic misa on.  
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12. Professionals working with and for children should, where necessary, be subject to regular 
ve ng, according to na onal law and without prejudice to the independence of the judiciary, to 
ensure their suitability to work with children.  

13. Special precau onary measures should apply to children when the alleged perpetrator is a 
parent, a member of the family or a primary caregiver.  
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DISCUSSION CARD 2: Guidelines of the Council of Ministers of the 
Council of Europe on Child-friendly jus ce 
 

 Consider the defini on of ‘Child-friendly jus ce’, its fundamental principles, and general 
elements (III and IV.A.1/2/3). Discuss the ways in which it can be said that, in your country, the judicial 
proceedings in cases of sexual violence are child-friendly. Highlight the principles and elements that 
support your argument.  
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HANDOUT 3: UN Conven on on the Rights of the Child 
 
Ar cle 3  

1. In all ac ons concerning children, whether undertaken by public or private social welfare ins tu ons, 
courts of law, administra ve authori es or legisla ve bodies, the best interests of the child shall be a 
primary considera on.  

2. States Par es undertake to ensure the child such protec on and care as is necessary for his or her 
well-being, taking into account the rights and du es of his or her parents, legal guardians, or other 
individuals legally responsible for him or her, and, to this end, shall take all appropriate legisla ve and 
administra ve measures.  

3. States Par es shall ensure that the ins tu ons, services and facili es responsible for the care or 
protec on of children shall conform to the standards established by competent authori es, par cularly 
in the areas of safety, health, in the number and suitability of their staff, as well as competent 
supervision.  

Ar cle 4 States Par es shall undertake all appropriate legisla ve, administra ve, and other measures 
for the implementa on of the rights recognized in the present Conven on. With regard to economic, 
social and cultural rights, States Par es shall undertake such measures to the maximum extent of their 
available resources and, where needed, within the framework of interna onal co-opera on.  

 

Ar cle 9  

1. States Par es shall ensure that a child shall not be separated from his or her parents against their 
will, except when competent authori es subject to judicial review determine, in accordance with 
applicable law and procedures, that such separa on is necessary for the best interests of the child. Such 
determina on may be necessary in a par cular case such as one involving abuse or neglect of the child 
by the parents, or one where the parents are living separately and a decision must be made as to the 
child’s place of residence.  

2. In any proceedings pursuant to paragraph 1 of the present ar cle, all interested par es shall be given 
an opportunity to par cipate in the proceedings and make their views known.  

3. States Par es shall respect the right of the child who is separated from one or both parents to 
maintain personal rela ons and direct contact with both parents on a regular basis, except if it is 
contrary to the child’s best interests.  

4. Where such separa on results from any ac on ini ated by a State Party, such as the deten on, 
imprisonment, exile, deporta on or death (including death arising from any cause while the person is 
in the custody of the State) of one or both parents or of the child, that State Party shall, upon request, 
provide the parents, the child or, if appropriate, another member of the family with the essen al 
informa on concerning the whereabouts of the absent member(s) of the family unless the provision of 
the informa on would be detrimental to the well-being of the child. States Par es shall further ensure 
that the submission of such a request shall of itself entail no adverse consequences for the person(s) 
concerned.  
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Ar cle 12  

1. States Par es shall assure to the child who is capable of forming his or her own views the right to 
express those views freely in all ma ers affec ng the child, the views of the child being given due weight 
in accordance with the age and maturity of the child.  

2. For this purpose, the child shall in par cular be provided the opportunity to be heard in any judicial 
and administra ve proceedings affec ng the child, either directly, or through a representa ve or an 
appropriate body, in a manner consistent with the procedural rules of na onal law. 

 

Ar cle 19  

1. States Par es shall take all appropriate legisla ve, administra ve, social and educa onal measures 
to protect the child from all forms of physical or mental violence, injury or abuse, neglect or negligent 
treatment, maltreatment or exploita on, including sexual abuse, while in the care of parent(s), legal 
guardian(s) or any other person who has the care of the child.  

2. Such protec ve measures should, as appropriate, include effec ve procedures for the establishment 
of social programmes to provide necessary support for the child and for those who have the care of the 
child, as well as for other forms of preven on and for iden fica on, repor ng, referral, inves ga on, 
treatment and follow-up of instances of child maltreatment described heretofore, and, as appropriate, 
for judicial involvement.  

 

Ar cle 20  

1. A child temporarily or permanently deprived of his or her family environment, or in whose own best 
interests cannot be allowed to remain in that environment, shall be en tled to special protec on and 
assistance provided by the State.  

2. States Par es shall in accordance with their na onal laws ensure alterna ve care for such a child.  

3. Such care could include, inter alia, foster placement, kafalah of Islamic law, adop on or if necessary 
placement in suitable ins tu ons for the care of children. When considering solu ons, due regard shall 
be paid to the desirability of con nuity in a child’s upbringing and to the child’s ethnic, religious, cultural 
and linguis c background.  

 

Ar cle 24  

1. States Par es recognize the right of the child to the enjoyment of the highest a ainable standard of 
health and to facili es for the treatment of illness and rehabilita on of health. States Par es shall strive 
to ensure that no child is deprived of his or her right of access to such health care services.  

3. States Par es shall take all effec ve and appropriate measures with a view to abolishing tradi onal 
prac ces prejudicial to the health of children.  
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Ar cle 34  

States Par es undertake to protect the child from all forms of sexual exploita on and sexual abuse. For 
these purposes, States Par es shall in par cular take all appropriate na onal, bilateral and mul lateral 
measures to prevent:  

(a) The inducement or coercion of a child to engage in any unlawful sexual ac vity;  

(b) The exploita ve use of children in pros tu on or other unlawful sexual prac ces;  

(c) The exploita ve use of children in pornographic performances and materials.  

 

Ar cle 40  

1. States Par es recognize the right of every child alleged as, accused of, or recognized as having 
infringed the penal law to be treated in a manner consistent with the promo on of the child’s sense of 
dignity and worth, which reinforces the child’s respect for the human rights and fundamental freedoms 
of others and which takes into account the child’s age and the desirability of promo ng the child’s 
reintegra on and the child’s assuming a construc ve role in society.  
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DISCUSSION CARD 3: UN Conven on on the Rights of the Child 
 
 
1. Iden fy and discuss how the presented ar cles establish the sustainability of child-friendly 
proceedings in cases of sexual violence against children. 

 

2. In your country, which are the areas lacking visible impact? Suggest measures that can lead to posi ve 
change.  
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HANDOUT 4: Cyprus Na onal Strategy and Ac on Plan to Combat 
Sexual Abuse and Exploita on of Children and Child Pornography 
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DISCUSSION CARD 416: Cyprus Na onal Strategy and Ac on Plan 
to Combat Sexual Abuse and Exploita on of Children and Child 
Pornography 
 
 
1. In rela on to Preven on (p. 13) and, in par cular Secondary Preven on (p. 40 to 43), present and 
discuss the ac ons you are aware of and/or have been involved with, considering their appropriateness 
and effec veness.  
 
2. In rela on to Ter ary preven on (p. 47 to 52), discuss interven ons to reduce the nega ve 
consequences of inves ga on proceedings, par cularly the re-vic misa on of the child. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

                                                           

 
16 To be adapted to different na onal contexts. 
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HANDOUT 5: MAP OF SUSTAINABLE MULTIAGENCY 
COLLABORATION 
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MODULE II: Non-verbal communica on 
 
OBJECTIVES 
 
 At the end of this module par cipants should be able to: 
 

 Explain the impact of body language and cultural specificity on the communication with the 
child. 

 Recognise and provide examples of non-verbal communication clues that facilitate and/or 
impair the communication with the child. 

 Identify stakeholders that can further support personal capacity-building in non-verbal 
communication with the child. 

 
TIME 2 hours 30 minutes 
 
MODULE OUTLINE 
 

Sessions Method Resources Time 
2.1 Considering 
non-verbal 
communica on 
with the child 

Introductory 
lecture 

Introductory lecture 1  50mins 

2.2 Body Language Case-study 
discussion  

Handout 6: Case Study Understanding 
Body Language 
 
Discussion Card 5, 6 & 7 

50mins 

2.3 Cultural 
Specificity 

Case-study 
discussion  

Handout 7: Case Study Awareness of 
culturally specific non-verbal 
communica on  

Discussion Card 8, 9 & 10 

50mins 
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SESSION 2.1 GUIDELINES 

 
 

ACTIVITIES TIME 
 Energiser: Tell participants that you’ll do a short exercise to ‘wake up’. 
 Ask each participant to write in the centre of an A4 sheet a question related 

to what has been discussed in the previous sessions. Next, ask them to turn 
the sheet into an airplane (alternatively, make the paper into a ball). Divide 
participants into 2 groups, place each group in opposite sides of the room with 
participants facing each other. Participants should throw airplanes to those 
opposite them, pick up airplanes landing next to them. After a short period, 
participants should stop, and in turns read and answer out loud to the 
question in the paper they hold. 

 
10 mins 

Using flip chart or white board, introduce the objec ves of the module and 
the purpose of the session. 

 
5 mins 

 Start by asking participants what their thoughts are on non-verbal 
communication with children, particularly in judicial proceedings.  

 With the support of previously prepared slides, introduce the two components 
of non-verbal communication approached by the case-studies of the 
subsequent module’s sessions.  

15 mins 

Short case-studies: two groups discuss and present to all a good prac ce on 
non-verbal communica on with the child; two groups discuss and present to 
all a concrete situa on when body language impaired the communica on 
with the child. 

20 mins 

 
 
 
 

Purpose: To raise awareness  among the professionals (lawyers, police officers, social workers, 
health professionals) on non-verbal communica on when interac ng with children in cases of 
sexual violence. Par cipants will be introduced to elements of non-verbal communica on.  
 
Prepara on: Write Module & Session objec ves on flip chart/ white board; prepare a brief slide 
presenta on on non-verbal communica on having as a reference Introductory Lecture 1. 
Organise tables and groups of par cipants following the world-café layout.  
 
Materials: 4 to 5 slides; Introductory Lecture 1. 
 
Equipment: Flip chart, marker pens, scrap paper, Post-it, s cky-tape. 
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SESSION 2.2 GUIDELINES:  

 
 

ACTIVITIES TIME 
Introduce the purpose of the session and the case-study. 10 mins 
Case-study discussion on Understanding body language: 

 Explain that each table will have copies of a case-study and group discussion 
cards with guidelines for each section of the case-study. 

30 mins 

Summarise discussions: 
 One participant in each group stands up and presents a synthesis of the group 

discussion card in the table where they are currently seated. 
 Trainer uses flip chart or white board to highlight ideas. 

10 mins 

 
 
 
 
  

Purpose: To raise awareness among the professionals (lawyers, police officers, social workers, 
health professionals) on non-verbal communica on when interac ng with children in cases of 
sexual violence. Par cipants will discuss non-verbal communica on with an emphasis on the 
ways in which body language influences the communica on with the child. 
 
Prepara on: Briefly introduce the case study, explaining that it is divided in 3 parts and that 
each part has a corresponding discussion card. Organise tables and groups of par cipants 
following the world-café layout.  
 
Materials: Handouts 6 (photocopy one per par cipant). 
 
Equipment: Flip chart, marker pens, scrap paper, Post-it, s cky-tape. 
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SESSION 2.3 GUIDELINES:  

 
 
 

ACTIVITIES TIME 
Introduce the purpose of the session and the case-study. 10 mins 
Case-study discussion on Awareness of culturally specific non-verbal 
communica on: 

 Explain that each table will have copies of a case-study and group discussion 
cards with guidelines for each section of the case-study. 

30 mins 

Summarise discussions: 
 One participant in each group stands up and presents a synthesis of the group 

discussion card in the table where they are currently seated. 
 Trainer uses flip chart or white board to highlight ideas. 

10 mins 

 
 
 

 
 
 

Purpose: To build the capacity of professionals (lawyers, police officers, social workers, health 
professionals) on non-verbal communica on when interac ng with children in cases of sexual 
violence. Par cipants will discuss non-verbal communica on with an emphasis on the ways in 
which cultural specifici es influence the communica on with the child. 
 
Prepara on: Briefly introduce the case study, explaining that it is divided in 3 parts and that 
each part has a corresponding discussion card. Organise tables and groups of par cipants 
following the world-café layout.  
 
Materials: Handouts 7 (photocopy one per par cipant). 
 
Equipment: Flip chart, marker pens, scrap paper, Post-it, s cky-tape. 
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  Assess your audience 
 
1. If your audience is likely to have a strong base of theore cal knowledge, consider reducing the length of the Introductory 
Lecture. Focus on reviewing crucial elements. 
 
2. Role-play can be a valuable alterna ve to case-study. Consider delivering Module III in advance of Module II, and adap ng 
the materials in Module II to a role-play situa on. This will also be a good break from case-study analysis, contribu ng to 
par cipants’ engagement and group dynamics. Sugges on: 
 
- Ask each group to create a scenario where a professional interacts with a child in the context of a case of sexual violence 
(allocate different professional contexts to different groups). 
 
- Each group creates a scenario, including elements of good and bad communica on prac ces (including verbal and non-
verbal clues). 
 
- All par cipants are invited to iden fy and discuss which elements are good or bad communica on prac ces, and why. 
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SUPPORT MATERIAL 
MODULE II 
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INTRODUCTORY LECTURE 1: NON-VERBAL COMMUNICATION 
 
Non –Verbal Communica on 
 
 Non-verbal communica on is the transmission of thoughts, data, beliefs, a tudes and feelings 
without using words. In par cular "non-verbal communica on" 
means any form of linguis c behaviour which is perceived through 
the senses and affects the process of human interac on. Physical 
touches, facial expressions, eye contact, body posture, gestures and 
physical distance are considered non-verbal ac ons. 
 
Understanding body language 
 
 Like any form of human interac on is influenced by non-
verbal communica on so does the interac on of professionals with 
the child who has been sexually abused. This rela onship is 
bidirec onal, for this reason the professional should be very careful 
both in the messages that he/she transfers to the child through 
nonverbal ac ons and to understand and decode the messages that 
the child wants to transfer. 
The nonverbal ac ons of the professional is affec ng directly this 
rela onship as it may indicate approval or disapproval of children's 
reports or behaviours resul ng in the child to falsify the facts in order to win the favour of the 
professional. Namely, the professional’s facial expressions have a strong influence on the subsequent 
reac ons of the child. For example, expressions of surprise or disgust on the part of the professional 
may lead the child to further withhold informa on, to report contradictory statements or to over-
drama ze events. 
 
 Professionals must take into account the following: 
 

 The distance between him/her and the child. There must be a distance of at least one 
meter between the two (depending on how shy or wounded the child is). Every child has 
his own personal space, but by surpassing two meters the professional exceeds the 
distance limit of a social contact. If the child expresses the need for a more intimate 
contact, then the practitioner can come closer. 

 
 His/her position and body posture. It's advised that the professional and the child sit at 

the same level and to avoid sitting face to face since this relates to a position of 
confrontation. The professional should have his/her legs and arms slightly open and 
should lean towards the child. 

 
 The timing of the professional body language (do the same gestures and imitates the 

child) with that of the child. This synchronization gives the feeling that the child is being 
heard. 

 Trainers should be well 
informed about the academic 
background and professional 
experience of par cipants prior to 
the implementa on of the JudEx+ 
programme. This will allow 
trainers to determine the type of 
informa on to be disseminated 
through the introductory lecture, 
and the most appropriate 
learning strategy to use. For the 
introductory lecture, it is 
recommended that a short and 
clear visual presenta on is 
prepared in advance of the 
programme implementa on. 
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 The expression of his/her face. The child will stop talking if: The professional is engrossed 
by what is happening around him, shows his boredom, and has an inappropriate 
expression (e.g. if he/she smiles when a child tells something sad and painful). 

 
 The auditory and motor encouragements. The professional can express interest by using 

sounds like «Hmm ... hmm» και «Aha...»and nodding as well as making mimetic 
expressions with the head and face (compatible with what is being said). 

 
 The smile which often helps children relax and feel comfortable and safe with the 

professional. 
 

 The eye contact with the child. If the professional is constantly keeping an eye contact, 
he/she can make the child feel uncomfortable but if he/she hardly looks at the child it will 
be difficult to capture emotions. The eye contact is needed but to some extent. 

 
 The silences. It is normal that there are moments of silence in a conversation. The 

professional should allow time for child to reach its internal concerns and express their 
deepest thoughts and feelings. Large silence intervals may indicate the child's difficulty to 
address this issue that is why the professional must help the child by asking questions or 
by asking whether he/she wants to bring this issue at a later stage.  

 
  Furthermore, it is important that the professional pays particular attention to non-verbal 
behaviour of the child such as: 

 
 The gestures. Each gesture of the child embodies a message to the professional. Some 

self-centred behaviours such as playing with fingers or clothes can show the child's 
difficulty to come into contact with the professional and some relational behaviours such 
as the professional’s body touch to indicate the child's need for closer contact. 

 
 The facial expressions. Paying particular attention to the child's facial expressions and 

making the appropriate questions helps the professional to better understand what the 
child thinks or feels. 

 
 The gaze. It is good to observe the direction and mobility, intensity and expressiveness of 

the child's gaze. 
 

 The tone. The practitioner should observe if the child is indifferent, relaxed or nervous at 
all phases of the conversation. 

 
 The pace and intensity of his speech because it will help in decoding the message that the 

child sends. If a child says he feels happy, but the tone of his voice sounds different, some 
questions will be set to determine if and why there is a contradiction between what she 
says and how he says it. 
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Cultural differences in nonverbal communica on 
 
 In every culture, there are specific ways to express feelings, to deal with pain and sorrow, to talk about 
oneself, to give advice to relieve and approach sexuality. Similarly, there are great differences between 
cultures, regarding non-verbal communica on. 
 
The professional working with child survivors of sexual abuse from other cultures should take par cular 
account of the cultural differences that may arise to prevent the transmission or recep on of false 
messages.  
 
The professional should study the culture of the child before their first mee ng. 
 

 It is good to be guided by the behaviour of the child and his family. If the child comes close or 
touches the professional in a carefree way, he can do the same. 

 
 The movements of the hand and the shoulder shall be used with great care. Many gestures have 

very different meanings across cultures. 
 

 The child’s facial expressions can lead to misinterpretation of his/her feelings, or to 
overestimate/underestimate the emotional burden. This also     applies to the presence or 
absence of tears or cry and other expressions of pain, which are closely related to the child's 
culture and character. 

 
 Do not force the child for eye contact. In some cultures eye contact is believed to be disrespectful 

or rude, and lack of eye contact, does not mean that a person does not pay attention. In Ghana, 
for example, young children are taught not to look adults in the eyes, because it is considered 
as an act of disobedience. 
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HANDOUT 6: Case Study Understanding Body Language 
 
Abstract 

 The aim of this case study is to help professionals (lawyers, police officers, social workers) 
improve their non-verbal skills when they interact with children that have experienced sexual abuse. 
The professionals will learn to recognise what is transferred to the child through their non-verbal 
ac ons and recognize and understand the messages that the child in transferring through his/her body 
language.  

Keywords 

Body language, Non-verbal communica on, Child sex abuse, Children’s House 

Defini ons 

Body Language: the conscious and unconscious movements and postures by which a tudes and 
feelings are communicated. Body language is a kind of non-verbal communica on, where thoughts, 
inten ons, or feelings are expressed by physical behaviours, and use of space. 

Non-verbal communica on: Non-verbal communica on refers to thoughts, data, beliefs, behaviours 
and emo ons conveyed in the absence of words. More specifically, “non-verbal communica on” 
includes any form of non-verbal behaviour (touch, facial expressions, eye-contact, body posture, 
gestures, and body distance) that is perceived through senses and impacts the course/process of 
human interac on.  

Children’s House: is a child-friendly, interdisciplinary and mul agency center  whereby different 
professionals work under one roof in inves ga ng suspected child sexual abuse cases and providing 
appropriate support for child vic ms. 

 The basic concept is to avoid subjec ng the child to repeated interviews by many agencies in 
different loca ons and to provide a child friendly environment for inves ga ve interviews which 
reduces the level of anxiety of the child which in turn is crucial for successfully elici ng the child´s 
disclosure. 

Introduc on 

 This case study demonstrates the non-verbal communica on between Clara (Social Worker) and 
John (minor; sexual abuse survivor) during the first interview. Clara meets John for the first me at the 
“Chidren’s House” and invites him to enter her office in order to discuss the sexual abuse allega on. 
Further, to make an assessment in order to determine the service provision plan.  

 The aim of this case study is to emphasize the importance of the readiness of the professional to 
deal effec vely with the non-verbal meanings conveyed throughout the interview and specifically 
during the child’s narra on of events, and thus facilitate the child’s experience. At the same me, 
through this case study, the nega ve impact of not recognizing and interpre ng effec vely non-verbal 
communica on is evident for both the child and the course of communica on between the child and 
the professional.  

The Background 

 As in any other case, non-verbal communica on affects inter-personal interac on. This is evident 
also for the interac on between the professional and the child who has been subjected to sexual abuse. 
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The non-verbal ac ons of the professional have a direct impact on the child since they can indicate 
approval or disapproval of children's reports or conduct causing the child to distort the facts he/she 
narrates in order to gain the professional’s favour. Also, if the professional does not systema cally 
a end to the child’s non-verbal communica on, s/he might not understand the messages that the child 
is trying to convey though his/her body language.  

 Through this case study, the professionals will learn which are the basic elements of body 
language, how they can effec vely respond to these features/characteris cs in order to encourage the 
child’s self-disclosure. They will also learn how to recognize and interpret the non-verbal 
communica on of the child and the messages he/she tries to convey.  

 

Key Characters 

Clara/Social Worker at Social Welfare Services: Clara is a young lady who works, for two years, as a 
Social Worker in her country and she is, lately, responsible for cases of child sexual abuse, as she moved 
to Children’s House.  

John: he is seven years old and he disclosed to his parents that he was sexually abuse by his grandfather 
(from his father’s family) while he was staying at his grandparents’ house for the summer holidays. 

 
Part 1: The first part of the interview 
 The day following John’s revelation to his parents, a group of specialized professionals met at the 
Children’s House to discuss and undertake management of the case. Clara welcomed John and his 
parents and invited them to take a seat in the common room where she introduced herself and the 
proceedings that were to be followed. Later, she invited John to enter her office to conduct the first 
interview. Even thought, John was reluctant, he followed Clara into her office after several prompts by 
his parents. Clara asked John to sit on her sofa in her office, and then she took her notebook and sat 
right next to him. Throughout the interview Clara concentrated on the structured questionnaire she had 
composed in order to be sure that she would gather all the necessary information for John’s individual 
care plan. For the duration of the questioning, John fidgeted and fiddled with the edge of his t-shirt.  
 
Part 2: The second part of the interview 

 In the first half an hour John had answered all the ques ons regarding his family. He was then 
asked to describe what exactly happened in his grandparents’ house. A er this ques on, a few minutes 
of silence followed. Clara then realized that John was struggling to begin narra ng the abuse events 
and she decided to encourage him by hugging him and telling him: “You are strong! I am sure that you 
can talk about everything that happened.” John withdrew from her lap and remained silent for several 
minutes. Clara leaned back on the couch and ed her hands wai ng for him to start his narra on.  

 

Part 3: The final part of the interview 

 A er a few minutes John started narra ng the events that took place during his summer 
vaca ons at his grand-parents’ house; he was in tears and spoke with a trembling voice. While he was 
describing the moment where his grandfather asked to sa sfy him through oral sex, Clara looked at him 
surprised with an expression of disgust and aversion.  At this point, John burst into tears and asked to 
see his parents.  Clara tried to calm him down and told him that he will be able to see his parents as 
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soon as they finish with the interview, Clara con nued to ask John ques ons about the sequence of 
events. John turned his back to Clara and con nued crying. At this point, Clara decided to terminate the 
session and called John’s parents into the room. On entering the room, John’s parents sat next to him 
and helped him calm down before leaving.  
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DISCUSSION CARD 5: Case Study Understanding Body Language 
(Part I)  

 What do you think about Clara’s approach to the meeting with John? 
 What could be two or three skills you think Clara could work on to better understand how 

John was actually feeling about the situation and to make him feel more at 
ease/comfortable with the situation?  

 
 

DISCUSSION CARD 6: Case Study Understanding Body Language 
(Part II)  
 
 

 What are the non-verbal cues that suggest that communication has broken down? 
 How could Clara have handled John’s obvious difficulties in narrating events?  
 How can the professionals handle moments of silence during the communication with the 

child? What could happen if the professionals break the silence or not? 
 
 

DISCUSSION CARD 7: Case Study Understanding Body Language 
(Part III)  
 

 What are the body language signs that should be taken into account? 
 How might Clara have managed John’s breakdown more effectively and sensitively?  
 What would you take to your practice from the discussion?  
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HANDOUT 7: Case Study Awareness of culturally specific non-verbal 
communica on  
 
Abstract 

This case study aims to improve the non-verbal skills of professionals (lawyers, policemen, social 
workers etc.) that are in contact with children from different cultural backgrounds and races that have 
been subjected to sexual abuse. The professionals will learn how to respond to the cultural specifici es 
of the child’s non-verbal communica on and communicate effec vely with them during their 
interac on.  

Keywords 

Cultural specifici es, professionals that deal with cases of sexual abuse, Children’s House 

Non-verbal communication: Non-verbal communication refers to thoughts, data, beliefs, behaviours 
and emotions conveyed in the absence of words. More specifically, “non-verbal communication” 
includes any form of non-verbal behaviour (touch, facial expressions, eye-contact, body posture, 
gestures, and body distance) that is perceived through senses and impacts the course/process of human 
interaction. 

Children’s House: is a child-friendly, interdisciplinary and mul agency center  whereby different 
professionals work under one roof in inves ga ng suspected child sexual abuse cases and providing 
appropriate support for child vic ms. 

The basic concept is to avoid subjec ng the child to repeated interviews by many agencies in different 
loca ons and to provide a child friendly environment for inves ga ve interviews which reduces the 
level of anxiety of the child which in turn is crucial for successfully elici ng the child´s disclosure. 

Introduc on 

 This case study refers on the non-verbal communica on between George (Lawyer) and Aaeesha 
(minor; survivor of sexual abuse) during their mee ng for the prepara on of the cross-examina on 
procedure. Aaeesha recently confided in her teacher that she was sexually harassed by a male 
compatriot, who visits very o en her house and he maintains very good rela onship with her parents. 
Aaeeshaa’s teacher, with the consent of her parents, reported the incident to the Police Authori es of 
Cyprus and thus the proceedings for the management of the case ini ated. George has already met 
with Aaeesha and her family at the "Children’s House", the day of the statement. Today he is requested 
to meet with her again for the prepara on of the cross-examina on process. 

 The aim is to highlight the need of acceptance, recogni on and effec ve management of cultural 
specifici es of each child. Through this case study the poten al nega ve impact that may result from 
the professionals’ ignorance of cultural differences in the child’s nonverbal communica on becomes 
evident. 

The Background 

 In every culture, there are specific manners that emo ons are expressed, pain and grief are 
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processed, ways in which people speak of themselves and their families, give advice, sooth and 
approach sexuality. In the same way, there are many differences between cultures in their non-verbal 
communica on. For example, with regard to touch, in European culture, to caressing the head of a child 
is considered a friendly or affec onate gesture while deemed inappropriate by the Asians because it is 
believed that the head is sacred part of the body. Similarly, in the Middle East, the le  hand is for the 
personal hygiene and should not be used to touch others while in Muslim cultures, tac le contact 
between persons of the opposite sex is considered as an inappropriate gesture. Such cultural 
differences exist at all levels of nonverbal communica on (eye contact, posture, etc.) and the 
professionals need to take them into account when working with children from other cultures who have 
survived sexual abuse in order to avoid conveying or receiving false messages. Through this case study, 
the leaners will become familiar to the management of cultural specifici es of children and consider 
ways to address any difficul es that may arise. 

 

Key Characters 

George/Prosecu on: lawyer at the Office of the A orney General of the State and is responsible for 
the management of child sexual abuse cases. 

Aaeesha: five years old girl, originally from Syria and lives with her family in Cyprus over the last three 
years. She speaks Greek but not fluently.  

Aaeesha recently confided in her teacher that she was sexually harassed by a male compatriot. 

Aaeesha’s Parents: Middle-aged, originally from Syria. They do not speak Greek, the father speaks 
English but not the mother.  

  

Part 1: Mee ng of the lawyer and the child’s family for the prepara on of the cross-examina on 
process 

 The mee ng of George with Aaeesha and her family was scheduled for today at 10:00 am at the 
Children’s House. George arrives somewhat belatedly and rushes in the wai ng room where Aaeesha 
was with her family. He was holding his briefcase with the necessary documents in one hand and his 
jacket in the other. Immediately he turns to the parents, apologizing for the delay, and gives up his hand 
for a handshake. Aaeesha’s father responds to George’s gesture while the mother nods and turns her 
head looking on the ground. George then rushes to the place where Aaeesha is playing, touches her on 
the shoulder in order to turn towards him, as she is busy with her toys, and gives his hand for a 
handshake saying "Hey Aaeesha, I'm George, we met the first day that you came at this place. 
Remember me; I would like to talk a bit with you today." Aaeesha does not respond to George’s gesture, 
touches her shoulder and turns her gaze to her parents. Her parents, encourage her to follow George, 
speaking to her in their na ve language. 

 

Part 2: Ini al phase of the mee ng between the lawyer and the child for prepara on of the cross-
examina on process 

 Entering in a specially designed space for interviews at the "Childrens House" George encourages 
Aaeesha to sit where she feels most comfortable. Aaeesha chose to sit on the floor with the games she 
had brought in the room with her. George sat in his big leather desk chair opposite and started to 
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describe the cross-examina on process. Aaeesha con nued to play with her toys, and responded to 
George’s instruc ons and advice by nodding. George was not sure if Aaeesha had understood the 
instruc ons and therefore asked her to look at him for a moment and repeat what she had heard un l 
now to make sure that she will respond correctly to the judge’s ques ons. Aaeesha stared George in 
the eyes for a few seconds and then con nued her game repea ng what she heard. "Bravo very good. 
Thank you! "Said George and li ed his thumb upwards (thumb up gesture) to encourage her to con nue. 
When Aaeesha saw George’s gesture, crawled up and crouched in the corner of the room. George could 
not interpret Aaeesha’s defensive stance and thus not being able to say anything appropriate, silence 
prevailed for some me in the area. 

 

Part 3: Final phase: lawyer’s mee ng with the child 

 A er several minutes of silence, George decided to try to approach Aaeesha and clarify what 
happened. He sat on the floor sideways to her and told her: "You look very scared. Did something scare 
you? Did I say or did something that frightened you? ". Aaeesha remained curled on the floor ghtly 
holding her toys. George in a calm voice tone kept asking her politely to play with her. Aaeesha 
reluctantly li ed her head, saw George’s smile and opened her hand offering him one of her toys. A er 
some me spent playing, Aaeesha felt more comfortable and began to interact more effec vely with 
George. At the end of the mee ng, they both said they were sa sfied, since Aaeesha felt well prepared 
for the cross-examina on process. 
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DISCUSSION CARD 8: Case Study Awareness of culturally specific 
non-verbal communica on (Part I) 
 

 How do you evaluate George’s approach towards Aaeesha and her family? 
 In your opinion what elements of George’s attitude were appropriate or not regard to the 

cultural specificities of the family? 
 What could be done to help Aaeesha feel more comfortable? 

 

 
DISCUSSION CARD 9: Case Study Awareness of culturally specific 
non-verbal communica on (Part II) 
 

 What do you think about George’s approach towards Aaeesha?  
 What could be done to help Aaeesha feel more comfortable? 
 What do you think caused Aaeesha defensive stance?  

 
DISCUSSION CARD 10: Case Study Awareness of culturally specific 
non-verbal communica on (Part III) 
 

 What do you think about the progress of the meeting? 
 In your opinion what elements of George’s attitude were not useful and what were useful? 
 What would be the outcome of the meeting if George did not handle Aaeesha’s defensive stance 

in the way he did? 
 How else could he do to handle Aaeesha’s defensive stance? 
 What could a professional do to avoid conveying or receiving false messages through non-verbal 

communication? 

 
 
 



74 
  

MODULE III: Verbal communica on 
 
OBJECTIVES 
 
 At the end of this module par cipants should be able to: 
 

 Explain the ways in which verbal communication is determined by the cognitive development of 
the child. 

 Recognise and provide examples of verbal communication cues that encourage the 
establishment of a safe and trustworthy relationship with the child. 

 Identify stakeholders and resources that can further support personal capacity-building on 
verbal communication skills with the child. 

 
TIME 2 hours  
 
MODULE OUTLINE 
 

Sessions Method Resources Time 
3.1 Considering 
verbal 
communica on 
with the child 

Introductory 
lecture 

Introductory lecture 2 50mins 

3.2 Verbal 
communica on & 
trust 

Case-study 
discussion / 
world café 
method 

Handout 8: Case-Study 3 Building a Safe 
and Trustworthy Rela onship  
 
Discussion Cards 11 & 12 

70mins 
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SESSION 3.1 GUIDELINES 

 
 

ACTIVITIES TIME 
Energiser: Ask participants to, individually, create a bucket list of 4 things they 
want to achieve in their current professional role before retirement.  Allow 5 
minutes to create the list. Focus has to be on achievements within their 
current job. They should also propose a timeline to implement those goals 
before retirement.  

After completing the list, participants discuss with the group and share advice 
and guidance on what can be done to ensure the goals in the list are 
achieved. Allow 15 mins for group discussion. 

 
20 mins 

Using flip chart or white board, introduce the objec ves of the module and 
the purpose of the session. 

 
5 mins 

 Start by asking participants what are their thoughts on the characteristics of 
verbal communication with children, particularly in judicial proceedings.  

 With the support of previously prepared slides, introduce verbal 
communication. 

15 mins 

Different cogni ve development stages should be allocated to groups, ask 
par cipants to discuss examples of verbal communica on cues that a) 
contribute to building a trustworthy rela onship, b) impair a trustworthy 
rela onship, according to each cogni ve stage. 

20 mins 

 
 

 
 
 

Purpose: To build the capacity of professionals (lawyers, police officers, social workers, health 
professionals) on verbal communica on when interac ng with children in cases of sexual 
violence. Par cipants will be introduced to the most important stages of cogni ve 
development and verbal communica on.  
 
Prepara on: Write Module & Session objec ves on flip chart/ white board; prepare a brief slide 
presenta on on verbal communica on having as a reference Introductory Lecture 2. Organise 
tables and groups of par cipants following the world-café layout.  
 
Materials: 4 to 5 slides; Introductory Lecture 2. 
 
Equipment: Flip chart, marker pens, scrap paper, Post-it, s cky-tape, laptop, power point 
presenta on. 
 



76 
  

 
 
SESSION 3.2 GUIDELINES:  

 
 

ACTIVITIES TIME 
Introduce the purpose of the session and the case-study. 10 mins 
Case-study discussion on Building a Safe and Trustworthy Rela onship: 

 Explain that each table will have copies of the case-study and group discussion 
cards with guidelines for each section of the case-study. 

30 mins 

Summarise discussions: 
 One participant in each group stands up and presents a synthesis of the 

group’s discussion cards. 
 Trainer uses flip chart or white board to highlight ideas inviting participants to 

actively participate in the discussion. 

30 mins 

 
  

Purpose: To build the capacity of professionals (lawyers, police officers, social workers, health 
professionals) on verbal communica on when interac ng with children in cases of sexual 
violence. Par cipants will discuss verbal communica on with an emphasis on effec ve verbal 
communica on during the child’s first contact with professionals considering context, 
background, and vulnerabili es of the child.  
 
Prepara on: Briefly introduce the case study, explaining that is divided in 2 parts and that each 
part has a corresponding discussion card. Organise tables and groups of par cipants following 
the world-café layout.  
 
Materials: Handouts 8 (photocopy one per par cipant). Discussion cards 11 & 12. 
 
Equipment: Flip chart, marker pens, scrap paper, Post-it, s cky-tape. 
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SUPPORT MATERIAL 
MODULE III 
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INTRODUCTORY LECTURE 2: VERBAL COMMUNICATION 
 
Communica ng with a child 
 
When communica ng with children one has to take into 
considera on the child’s cogni ve and verbal abili es in order to 
adapt his/her communica on to that of the child. If one tries to 
communicate with children in the same way he/she does with adults 
the communica on ‘game’ could be lost. In addi on, it is very 
different talking to a toddler, an older child, or a teenager. 
 
Cogni ve Development 
One of the main theories regarding cogni ve development is that of 
Jean Piaget who refers to four difference stages 17  describing the 
infant, child, and teen intellectual abili es. 
 
Sensorimotor (birth to about 2yrs): Children acquire knowledge 
through sensory experiences and manipula ng objects. Infants learn 
that things con nue to exist even though they cannot be seen 
(object permanence). They realize that their actions can cause 
things to happen in the world around them. 
 
Preopera onal (2 to about 7yrs): Their thinking is not yet completely logical, there is s ll a confusion 
about what is real and what is imagina ve. Important points for these stages relevant to our discussion 
are the following: 

 Ego-centric thinking: Children struggle to understand the other person’s point of view.  
 'Moral realism' is another aspect of this stage, the belief that the child's way of thinking 

about the difference between right and wrong, is shared by everyone else around them. 
 
Concrete Opera onal (7 to about 11yrs): It is the beginning of logical thinking but the child s ll cannot 
think about abstract concepts, e.g., freedom, faith, peace, jus ce etc. Typically they cannot think 
abstractly or hypothe cally.  Kids become better at thinking about how other people might view a 
situation.  
 
Formal Opera onal (about 11 and over): This stage is characterized by adult way of thinking. The 
teenager can think about abstract concepts, make and test hypotheses, and think logically.  
 
 
 
                                                           

 
17  For more informa on visit h p://www.simplypsychology.org/piaget.html or watch an overview of his theory at 
h ps://youtu.be/QX6JxLwMJeQ   
 

 Trainers should be well 
informed about the academic 
background and professional 
experience of par cipants prior to 
the implementa on of the JudEx+ 
programme. This will allow 
trainers to determine the type of 
informa on to be disseminated 
through the introductory lecture, 
and the most appropriate 
learning strategy to use. For the 
introductory lecture, it is 
recommended that a short and 
clear visual presenta on is 
prepared in advance of the 
programme implementa on. 
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Language Development 
 

 Communication starts from day one with crying. Children can understand and recognise voices 
but cannot understand words. 

 
 By 9 to 12 months simple sounds and words appear. They can understand some frequently used 

words and simple instructions.  
 

 The child’s first words are used as whole sentences, e.g. Milk  ‘I am hungry’ (about 10-18 
months). More words are being added to their mental lexicon. Children of this age can 
understand simple words and instructions.  

 
 The child can make simple 2 word sentences (about 18-26 months). 

 
 Multiple word sentences appear with simple grammatical structure (about 26 to 36 months). 

 
 More complex grammatical structures develop (about 3 to 5-6 years). 

 
 Adult like language structures are evident (6 years onwards). 

 
 When interviewing young children in the ages between three and five, the interviewer needs to 

consider that some the child’s narrative may lack logical sequencing. By around 6 years of age, 
greater logical thinking begins to develop. Full communication competence develops around 10-
12 years old.  

 
 
Remember to: 
 

 Begin the conversation gently, by asking the child questions about things he/she already knows 
(their name, how old they are, their school). 

 Emphasize reflection rather than interrogation-This means listening to the child’s free narrative 
and use reflections to encourage free narrative whenever possible.   

 Talk directly to the child and keep eye-contact at all times.   
 Use vocabulary the child can understand.  
 Use first person questions. 
 Use open-ended questions. 
 Use a non-threatening tone.  
 Be an active listener. Be concentrated on the child at all times. 
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 Give time for the child to answer. Let the child talk freely and take his/her time. Allow the child 
to pace the conversation and make short breaks.  

 Follow up on points that need more clarification but be careful not to repeat yourself or make 
the child constantly repeat things.  

 Make the children understand that they are not to blame for the abuse they experienced.  
 Explain why you ask questions, and reassure them that they are not in trouble.  
 Do not place pressure on the child and be patient.  
 Empathise, try to understand the position of the child but be careful not to let yourself 

experience strong negative feelings.  
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HANDOUT 8: Case Study Building a Safe and Trustworthy 
Rela onship  
 
Abstract 

The purpose of this module is to raise awareness on issues related to effec ve verbal communica on 
with children who have been sexually abused during their first contact with professionals. In order for 
effec ve verbal communica on to be build leading to a trustworthy and safe rela onship, professionals 
have to use language which addresses the par cular context, background, and vulnerabili es of the 
child.  

Keywords: communica on, trust, safety, par cular vulnerabili es, context.  

Introduc on 

The purpose of the following case study is to build knowledge in regards to communica on with a child 
during the ini al interview process. Different interviewers are presented in order to address the issue 
of verbal communica on and rela onship building with a child. The story takes place at a police sta on 
in Cyprus where the vic ms and their mother are about to report an incident.  

The Background 

 In Cyprus, when an incidence of sexual violence occurs, the child and/or an adult need to ini ally 
report the incident at a local police sta on. According to country reports, one of the first nega ve 
experiences the child has a er the incident of abuse is that of repor ng the incident at the police sta on. 
Many children express having nega ve experiences from repor ng the incident to the police and report 
feelings of anxiety, insecurity, and fear. It became evident from the focus groups with professionals that 
in a number of cases the repor ng stops at the stage of ini al repor ng and does not proceed further. 
Awareness raising on issues of effec ve communica on with children and parents/family members, 
especially during the first stages of the judicial proceedings is of crucial importance. Addi onally, the 
ini al repor ng of the incident is the one that usually will lead to the most detailed and coherent 
informa on. If the repor ng phase goes well, i.e., the child feels that a trustworthy rela onship has 
been established between him/her and the professionals involved, then the child will feel safe to share 
informa on related to the abuse with increased comfort. On the other hand, if the child does not trust 
the professional involved due to the communica on style used, important informa on may be ‘lost’ 
and the case may be compromised. Throughout the case study the learner will have the opportunity to 
reflect on elements of an efficient child-professional communica on.   

Key characters: 

Twin, 6 year old sisters 
o Rita  
o Jane 

Susan - Police Officer 1 
Clair - Police Officer 2 
Helen - Social Worker  
Alicia – Twins’ Mother  
Peter – The perpetrator, Alicia’s boyfriend   
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Part I: First contact at the police sta on 

 It is 10:30pm on the 11th of July, it is Saturday night and the phone at the police sta on rings. 
When the police officer answers the phone, Alicia’s trembling voice asks the police officer to go and 
pick her and her two daughters from their home nearby. The police officer who answered the phone 
asked Alicia to come to the local police sta on with a neighbour’s help.  

 When Alicia and her daughters arrived at the police sta on, the police officers expected that it 
was another case of domes c violence, but this me Alicia said that Peter went too far. She cries and 
shakes; she holds her head and says that she le  Peter with Rita and Jane just for a while since she went 
to buy cigare es. When she returned home she saw Peter holding his mobile phone in front of the girls 
and touching his and the girls genitals. When she moved closer she heard moans coming from the 
phone. Then she started screaming at Peter, she took the girls and run to a neighbouring house where 
she made the call to the police   

 All this me the girls were holding their mother’s skirt and were not saying anything. They are 
not crying, but they look worried and confused. The police officer explained to Alicia, that he has to ask 
the girls directly about the incident in order to prepare a report un l the social worker who is on call is 
no fied to come to the sta on. Alicia informed the officer that Jane has been diagnosed with mild 
Au sm and has difficulty communica ng with other people.  

 The police officer asked the girls to sit across from his desk with their mother and while looking 
at his paper, instructed them, “Tell me what happened. All of it. Every single detail, I want to know 
everything, be careful not to miss anything.” 

 Rita and Jane looked scared at each other and remained silent. The officer repeated, ‘ok, one 
more me: tell me everything about the incident, without leaving any details out!” Alicia began to 
whisper ‘well, I went out for cigare es...’ when the officer interrupted her impa ently, ‘Not you, I want 
to hear from them’. Both girls appeared even more anxious and Jane began to cry. The police officer 
decided to wait for the interroga on un l the social worker arrived. He asked the girls and Alicia to wait 
outside his office so he can get some paperwork done during this me. Alicia and the girls sat in a bench 
in the police sta on feeling scared. Other police officers on duty that night looked at them without 
saying anything. A er an hour the social worker arrived. She stared at them and asked to talk to the 
police officer on duty. The police officer informed the social worker that the ‘girls refused to speak’ and 
thus he could not proceed with the repor ng. The social worker stepped out and with a loud voice 
asked the girls and Alicia, ‘Listen if you are not ready to collaborate with us, don’t waste our me. I have 
five more cases to deal with tonight!’.  Alicia explained to the social worker that her boyfriend touched 
her girls inappropriately and that they were too scared and anxious to describe their story at the 
moment. The social worker trying to get more informa on asked Alicia, ‘Why did you leave two young 
girls alone with a stranger late at night?’ Alicia replied feeling offended, ‘But he was not a stranger!’ The 
social worker then turned her a en on to the girls, ‘Girls is that true?’. Rita and Jane looked at their 
mother feeling scared to answer the social worker’s ques on. Then the social worker decided that since 
it was late at night, Alicia and the girls should go to a friend’s house, rest, and come back the following 
morning for the repor ng of the incident. She informed the police officer about her decision. The police 
officer told Alicia, in front of the girls, that the girls would be ques oned the following day and she 
would not be permi ed to be with them during the interroga on. The police officer told Alicia that the 
girls would be videotaped and that another on-call (since the next day was Sunday) social worker would 
come to be present during the video recording of the interroga on.  
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Part II: Follow-up at the police sta on 

 Part II focuses on what happened next. Here the interroga on using audio-visual equipment in a 
one-way mirror room at the local police sta on is described. 

 July 12th 8:30 am Alicia, Rita and Jane arrive at the local police sta on. The officer from last night 
is not on duty today but another police officer (Susan) read his report and prepared the paper work 
needed so that the interroga on would begin on me. Today the police officer talks to the girls and says 
‘Good morning my dears’ and smiles. The girls are s ll confused, but they smile back.   

 Alicia and the girls are wai ng for the social worker to arrive, she comes in a bit late, and she 
kindly introduces herself. She does not have me to talk to the girls, since everything is set up for the 
interroga on.  

 Alicia wants to go in the room, but the social worker reassures her that everything is going to be 
OK and that she is going to be inside the room with the girls.  

 

 The girls are going to be interrogated one a er the other with Rita going first.  

 

Susan and Rita 

 Police officer Susan and social worker Helen tell Rita that it’s me to go in the room. Susan tells 
Rita that it is just a usual room with some equipment present.  She also tells Rita that if at any me she 
feels uneasy with the process she can ask for a break. Susan talks with a comfor ng voice and tries to 
maintain eye contact at all mes, she even kneels so that Rita can look into her eyes. The words Susan 
uses are words that a six year old can understand, plain language with small sentences. Susan maintains 
this type of verbal communica on thought-out the interroga on. At all mes Susan was very careful 
not to use words or expressions that she may have used if she had an adult in the interroga on room. 
She tried to remember how a 6 year-old talks and tried to put herself in Rita’s situa on.  

 She firstly asks Rita to sit comfortably and then asks her if she is OK and if she needs anything. 
Susan uses words such as, dear, love, and swee e. Before asking anything she says to Rita that she has 
a li le girl who is also six and she loves ponies, she even wanted one for her birthday. Susan talks having 
eye contact at all mes and tries to keep her smile even though what she hears is disturbing. She once 
again tells Rita that she can ask for a break at any me. She reassures her that everything that she says 
will be used in a good way and that nobody will get hurt because of what she says. Susan asks Rita to 
tell the story of what happened last night. Susan tries not to make any facial expressions of surprise, 
anger or disgust. Rita starts telling Susan what happened, but there was a point that she stopped talking 
and looked the other way. Susan then called Rita so ly, and reassured her that she can say anything to 
her, she did not have to feel ashamed or afraid and that she was safe. This made Rita to con nue talking 
giving valuable informa on to the police officer. When Rita said that she had nothing else to say, Susan 
asked her once more if there was anything else she wanted to add. When the interroga on was 
completed, Susan took her to her mum telling her that she did very well, that she was a very brave 
young lady and that everything is going to get be er.  
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Jane and Clair 

 Police officer Clair and social worker Helen tell Jane that is me to go in the room, Clair walks to 
the interroga on room and asks Jane to go in, ‘Jane enter the interroga on room’ she says. Jane does 
not fully understand what she is told, but her mother pushes her towards Clair. Clair goes in and closes 
the door behind. She starts by telling Jane ‘In here you need to tell the truth about last night and also 
discuss your previous experiences’. Jane is s ll looking confused but nods in agreement. Clair looks at 
her notebook and then looks at the equipment and talks with the social worker for a while, then she 
starts asking ques ons, ‘Do you recall what happened last night?’ ‘Did you feel fearful?’ ‘Is there 
anything that you think needs to be reported here?’ Jane nodes … Clair says, ‘I don’t want you to nod 
but talk, tell me what happened.’ Jane con nues to just stare at Clair and says nothing. Clair stands up, 
‘You need to tell me what happened so that the perpetrator goes to jail.’ ‘Don’t you understand how 
severe this is?’ Jane says nothing and starts crying. Clair gets a bit angry and tells the social worker to 
comfort Jane un l she goes out to have a cigare e. When the returns she remains standing in front of 
Jane who is si ng and ‘orders’ Jane to talk. Jane is confused, frightened and wants to go to her mum. 
She cannot tell Clair what she wants because she does not understand what she should say. She thinks 
that this room is something like a prison and she will stay there for a long me. She wants to reply but 
her mouth does not seem to work. Clair decides that she cannot get anything out of Jane and says that 
she is so young that she did not understand anything of what happened last night. She leaves the room 
and lets the social worker take Jane to her mother.    
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DISCUSSION CARD 11: Building a Safe and Trustworthy Rela onship 
(Part I) 

 
 How could the police officer have handled his verbal communication with Alicia, Jane, 

and Rita differently that night? 
 How could the social worker have handled her verbal communication with Alicia, Jane, 

and Rita differently that night? 
 Which specific vulnerability factors were involved in this case? Were they addressed by 

the professionals? 
 What types of verbal techniques could be used during this stage to facilitate the 

communication between the professionals involved, the victims and their mother? 
 
 
 

DISCUSSION CARD 12: Building a Safe and Trustworthy Rela onship 
(Part II) 
 

 Which vulnerability factors related to the two victims can you identify in this case? 
 What techniques of effective verbal communication did Susan apply to make the child 

feel comfortable during the reporting phase? 
 What elements of non-effective verbal communication were used by Clair?  
 What was the outcome of two different questioning styles on the victims’ ability to report 

the incident? 
 Considering the two different questioning styles further, what can you identify as 

effective verbal communication, and why? 
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SECTION III 
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MODULE IV: Early detec on of sexual violence against children 
 
OBJECTIVES 
 
 At the end of this module par cipants should be able to: 
 

 Explain the importance of early detection of signs of sexual violence against children 
 Identify contexts crucial for prevention and early detection 
 Recognise signs of sexual violence and explain ways in which to communicate to the child to 

encourage reporting 
 
TIME 1 hour 30 minutes 
 
MODULE OUTLINE 
 

Sessions Method Resources Time 
4.1 Early detec on 
of sexual violence 
against children 

Case-study 
discussion  

Handout 9: Case Study Recognising and 
addressing early signs of violence 

Discussion Card 13 & 14 

90mins 

 
 
 
SESSION 4.1 GUIDELINES 

 
 
 
 
  

Purpose: To build the capacity of professionals (lawyers, police officers, social workers, health 
professionals, school staff) on detec ng and addressing, at an early stage, signs of sexual 
violence against children with whom they regularly work.  
 
Prepara on: Write Module & Session objec ves on flip chart/ white board. Organise tables and 
groups of par cipants following the world-café layout.  
 
Materials: Handout 9. Discussion cards 13, 14 & 15. 
 
Equipment: Flip chart, marker pens, scrap paper, Post-it notes, s cky-tape. 
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ACTIVITIES TIME 
Energiser: Ask participants to individually draw a picture that represents and 
explains their current job (metaphors, analogies with characters, movies, and 
personalities can be used). Each group reviews the pictures of the individuals 
in the group and discusses the person’s role in the context of judicial 
proceedings in cases of sexual violence against children. The group selects 
one picture/role to present to all considering the questions: 
1. How do you see your job? 
2. How does your job fit in with the bigger picture? 
3. How does your job relate to other jobs in the room? 
4. Having seen other people’s pictures, has your perception changed? 
 

 
25 mins 

Using flip chart or white board, introduce the purpose of the session and the 
case-study. 

 
5 mins 

Case-study discussion on recognising and addressing early signs of violence: 
 Explain that all groups will have copies of Part 1, while Part 2A and Part B will 

be allocated to different groups. Along with the case-study, group discussion 
cards with guidelines for each section will also be given. 

40 mins 

Summarise discussions: 
 One participant in each group stands up and presents a synthesis of the 

group’s discussion cards. 
Trainer uses flip chart or white board to highlight ideas invi ng par cipants to 
ac vely par cipate in the discussion, emphasising the consequences of the 
ways in which the vic m is approached, and asking par cipants to share 
professional experiences. 

20 mins 
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SUPPORT MATERIAL 
MODULE IV  
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HANDOUT 9: Case study Recognising and addressing early signs of 
violence 
Abstract 

 This case study aims to help professionals, like pedagogues, psychologists, social workers, police 
officers, to improve their knowledge and skills on early detec on of sexual abuse of children. The case 
study approaches how to iden fy the first signs of violence, and the importance of the ways in which 
the situa on is approached, considering different scenarios.  

Keywords: Sexual violence against children, early detec on, signs of sexual violence, approaching the 
child, communica on, repor ng. 

Introduc on 

 The school is a place where children spend a great part of their me, thus, it is a privileged ground 
for socializa on offering opportuni es of detec ng first signs of abuse, but also to raise awareness and 
prevent. The case highlights the importance of recognising early signs of abuse, of the way in which to 
approach it, and the impact on the child. 

The Background 

 Early detec on of sexual violence, especially when it has happened at home, can be difficult. It 
is rarely reported and may last for years. The non-disclosure of abuse can find its causes in the sense of 
guilt, fear and shame, which do not allow the child to share what has happened; the child’s 
unawareness and lack of understanding on what is happening; the grooming process or poten al 
threats of disbelief if/when repor ng the case.  The consequent realiza on of the violence can lead to 
emo onal problems and changes on the child’s behaviour.   

 Professionals should be aware and observe sudden behavioural and emo onal changes, rather 
than physical clues, which are hidden in most cases. Nonetheless, it is not always possible to 
observe/no ce changes. Professionals shouldn't dismiss a case on the basis of inexistent observable 
clues. The way the child plays; the pictures drawn; sexualised behaviour and/or vocabulary; tendency to 
take other children’s belongings; violence towards other children, and/or unusual aggressive behaviour; 
anxiety, are some clues to pay a en on to. In teenagers, depression, suicide a empts, school fears and 
not a ending classes, cruelty towards animals, running away from home, nutri on disorders can be 
symptoms of sexual abuse.  
 

Key characters: 

Kate, 13 year-old girl living with her mother and, for a period of time, also with her mother’s 
boyfriend. 
Mrs Petrova, Kate’s class teacher 
Mrs Ivanova, the school psychologist  
Social worker working with the police in cases of interrogation of minors 
Police officer specialised in interrogating minors 
School primcipal 
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Part I:   

 Kate is a 13-year-old school girl, good looking, smart, open and talka ve. The teachers like her 
and most of her classmates enjoy her company at school and a er school. A er her father’s death in a 
car accident when she was 5, Kate lived with her mother.  

 At the beginning of the school year Kate’s usual serene behaviour changed. She became distant, 
not par cipa ng in school ac vi es, refusing to talk. Her classmates, never a emp ng to talk to her 
and ask about her unusual behaviour, stopped including her in their group ac vi es. Her class teacher, 
Mrs Petrova, no ced this but thought it was because of the age peculiari es and did not go further with 
looking for possible explana ons.  

 As the school year progressed, Mrs Petrova no ced that Kate’s academic performance dropped 
dras cally and decided to talk to her. During the conversa on she reproached Kate, poin ng out that 
she now paid more a en on to her appearance than to her school du es. Kate explained that she faced 
difficul es at school because she was stupid, confused, did not understand the academic language and 
was red because she could not sleep. The teacher did not take the explana ons seriously, and took 
them as a sign that something else had happened insis ng that Kate should talk to her. When Kate 
refused, she simply warned her that further measures would be taken if her school performance didn’t 
improve.  

 The teacher asked Kate’s classmates to insist for her to take part in the school ac vi es but the 
situa on got worse. Kate isolated herself, refused to talk declining all the conversa ons and dismissing 
her behaviour as “an age thing”. Her teacher decided to keep a close eye and to talk to Kate’s mother, 
and to the school psychologist, Mrs Ivanova, with whom Kate had a closer connec on as she was a 
mother of a very good friend of hers.  

 One day Kate le  school during school hours. Nobody knew anything about her for more than 8 
hours. In the evening, Kate appeared at the school psychologist’s home without saying anything but 
looking frightened and desperate. Mrs Ivanova invited her to go inside and tried to look like it is just a 
usual visit, not asking anything. Mrs Ivanova offered Kate something to eat and drink and started normal 
non-ques oning conversa on. She decided to ask Kate to spend the night at her home with her family 
enjoying the evening with her daughter, Kate’s friend. Meanwhile, Mrs Ivanova called Kate’s mother to 
calm her down saying that Kate was safe at her home.  

 

Part II A:  

 During and a er dinner, which happen in a friendly environment, the psychologist lead the 
conversa on to address the real reason for Kate’s behaviour. When Mrs Ivanova finally won Kate’s trust, 
the girl told her that, when her mother worked night shi s, she had been sexually abused several mes 
by her mother’s boyfriend. 

 Suppressing her own anger, the psychologist praised Kate’s courage to take the first step and 
speak up about the abuse. Mrs Ivanova explained to Kate that she had to narrate the story to a social 
worker and a police officer. The mee ng in the police sta on was promptly arranged. Kate was 
interrogated in the presence of the social worker, her tes mony was videotaped. Kate’s mother was 
not allowed in the interroga on room.  

 The social worker following the case kept Kate and her mother informed of all steps providing 
the adequate/ possible support. 
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 A er the police inves ga on stage, the case was transferred to the prosecutor's office.  

 Kate remained isolated at school, afraid of her classmates’ reac on in case they found out. At 
home, her rela onship with her mother deteriorated as her mother couldn’t understand why she had 
looked for the teacher’s support instead of hers.  

 

Part II B:  

 One day there was a sports’ tournament at school. Kate was voted captain of her class’ volleyball 
team but on the day, she refused to take part and she stayed alone at a corner of the school’s yard. A 
classmate of hers, went to the class teacher, Mrs Petrova, and told her that Kate was ac ng strangely. 
The class teacher and Kate’s classmate went to the yard and asked Kate what was wrong. Kate started 
crying and pushed her classmate away.  

 The class teacher asked both of them to follow her to the principal’s office. They did. The new 
principal welcomed them and asked the girls what had happened. Kate said her mother’s new boyfriend 
did bad things to her when she was alone with him during her mother’s night shi . The principle asked 
her to give more informa on about her mother’s boyfriend – name, address, workplace, telephone. 

 Mrs Petrova took Kate to a separate office, asked her to calm down and called her mother asking 
her to come to the school immediately, briefly describing the situa on. Kate’s mother asked the teacher 
not to say anything else to her daughter un l she arrived at school.  The class teacher agreed and stayed 
with the girl wai ng for her mother.  

 Mrs Petrova also tried to contact the school psychologist, but unfortunately she was not in.   
When Kate’s mother arrived, the class teacher asked Kate  to repeat what she had said to them. In the 
mean me, the school’s principal called Kates’ mother’s boyfriend, asking him to come and give some 
explana ons.  

 Kate refused to talk in front of her mother and to give further informa on or explana on. Mrs 
Petrova took the ini a ve and re-told Kate’s story. Kate runs away yelling at her mother “It was you 
who insisted he should come to live with us!”. At the school’s entrance, Kate saw her mother’s boyfriend 
coming, so she got out of the school from the back door. Kate was missing for three days. She refused 
to speak about the incident again. The mother’s boyfriend was called to the police sta on a er the 
school’s principle reported the case to them, but the case was closed as Kate denied everything and, 
instead stated that he had “Told her bad things”.   
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DISCUSSION CARD 13: 

 

 What do you think about Mrs Petrova’s actions? 
 What would be the procedures taken in your country in a similar situation? 
 List other signs of early detection according to your professional competencies. 
 What have you learnt from this? 

 

DISCUSSION CARD 14 (Part 2A): 

 

 Can you suggest other ways to deal with the situation? 
 Do you think Mrs Ivanova was right in her actions, are there any ethical issues and signs 

of conflict of interests in her behaviour? 
 Can you suggest other actions that might have been taken? What would be the steps 

taken in your country in a similar situation? 
 What have you learnt from the situation? 

 

DISCUSSION CARD 15 (Part 2B): 

 

 Can you suggest other ways to deal with the situation? 
 Do you think the school principle and Mrs Ivanova were right in their actions, are there 

any ethical issues to be pointed out? 
 Can you suggest other actions that might have been taken? What would be the steps 

taken in your country in a similar situation? 
 What have you learnt from the situation? 
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MODULE V: Informing families of the judicial proceedings 
 
OBJECTIVES 
 
 At the end of this module par cipants should be able to: 
 

 Identify country specific judicial proceedings, and existing protocols, in cases of sexual violence 
against children.  

 Identify services supporting the communication process with the families of children in judicial 
proceedings. 

 Identify factors determining the success of the communication with the family. 
 Identify and apply existing communication support tools. 

 
TIME 1h30mins  
 
MODULE OUTLINE  
 

Sessions Method Resources Time 
5.1 Child-friendly 
communica on 
tools 

Experien al 
presenta on 

Web applica on Kiki and the Children’s 
House18 

30mins 

5.2 Informing the 
family of judicial 
proceedings 

Case-study 
discussion  

Handout 10: Case Study Mee ng the 
special needs of vulnerable individuals  

Discussion Card 15 

60mins 

 
 
  

                                                           

 
18 The web applica on is available in English & Greek for the na onal context of Cyprus, in Italian for the na onal context 
of Italy. Other na onal countries should use relevant resources explaining, in a child-friendly manner, the judicial 
proceedings in cases of sexual violence against children. 
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SESSION 5.1 GUIDELINES  

 
 

 
ACTIVITIES TIME 

Using flip chart or white board, introduce the purpose of the session and the 
case-study. 

5 mins 

Using a projector introduce the relevant tool to the par cipants, guiding them 
through the judicial proceedings. At the end, ask par cipants in which 
contexts can the tool be used and the best ways in which to communicate its 
contents to children and their families. 

25 mins 

 
 
 
 

 

 
 
 
 
 
  

Purpose: To build the capacity of professionals (lawyers, police officers, social workers, health 
professionals, school staff) on using communica on support tools to convey informa on about 
judicial proceedings in a child-friendly manner. 
 
Prepara on: Write Module & Session objec ves on flip chart/ white board. Organise tables and 
groups of par cipants following the world-café layout. Previously download the web 
applica on Kiki and the Children’s House. 
 
Materials: Web applica on Kiki and the Children’s House.  
 
Equipment: Laptop, projector & web connec on. Flip chart, marker pens, scrap paper, Post-it, 
s cky-tape. 
 

 The Web App Kiki and the 
Children’s House is available in English, 
Greek and Italian, and is adapted to the 
Cypriot and Italian country contexts. The 
App can be downloaded from the project’s 
website h p://judex.uncrcpc.org/ 

Also available on the project’s website, the 
resource “Jus ce & Rights Manual for 
Children”, a child-friendly manual 
developed to inform children about sexual 
violence and judicial proceedings. 
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SESSION 5.2 GUIDELINES 
 

 
 

ACTIVITIES TIME 
Using flip chart or white board, introduce the purpose of the session and the 
case-study. 

 
5 mins 

Case-study discussion on Mee ng the special needs of vulnerable individuals: 
Explain that each table will have copies of the case-study and group discussion 
cards with guidelines for each sec on of the case-study. 

40 mins 

Summarise discussions: 
 One participant in each group stands up and presents a synthesis of the 

group’s discussion cards. 
Trainer uses flip chart or white board to highlight ideas invi ng par cipants to 
ac vely par cipate in the discussion. 

15 mins 

 
 
  

Purpose: To build the capacity of professionals (lawyers, police officers, social workers, health 
professionals, school staff) on communica ng the judicial proceedings to the family of children 
vic ms of violence, as well as on promo ng child-friendly communica on with the child 
 
Prepara on: Write Module & Session objec ves on flip chart/ white board. Organise tables and 
groups of par cipants following the world-café layout.  
 
Materials: Handout 10. Discussion card 15.  
 
Equipment: Flip chart, marker pens, scrap paper, Post-it, s cky-tape. 
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SUPPORT MATERIAL 
MODULE V 
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HANDOUT 10: Case Study Mee ng the special needs of vulnerable 
individuals 

 

Abstract 

 The following case study is aimed at professionals (lawyers, teachers, social workers, NGO staff) 
who are likely to be the first-contact point through which the families and children get informed about 
proceedings to be followed in case of sexual violence against children. The purpose is to enhance their 
communica on skills and tools, simplify the legal or technical terminology of the proceedings and make 
it family and child-friendly. 

 This case study addresses the need to overcome communica on gaps between families and first-
contact professionals. When families are unaware or are afraid of the proceedings, professionals must 
adopt family-friendly and emo onally balanced ways of communica ng so as to encourage the family 
to follow the judicial proceeding un l their closure. 

Keywords: judicial proceedings, child-friendly, informa on, family support 

 Introduc on 

This case is about a family of asylum seekers whose daughter has been sexually abused by a 
teacher, and the family’s first contact with a social worker. The case tries to highlight how informa on 
about judicial proceedings in cases of sexual violence can in midate the vic m and the family, possibly 
leading to further trauma za on and withdrawing from the judicial proceedings. 

The Background 

Informing the child vic m and the family about judicial proceedings must go far beyond lis ng 
legal terminology and proceedings. 

Professionals taking up the task to convey such informa on must be able to build a trustworthy 
and sustainable rela onship, encouraging vic m and family not to abandon the proceedings. When 
dealing with a special incident, public awareness raising campaigns and communica on prac ces have 
to leave space to the individualiza on of the informa on. In this way, the informa on becomes a private 
affair and, thus, re-trauma za on and s gma for the vic m and the family can be avoided. In some small 
countries or par cular religious communi es, even asking for informa on on the proceedings relevant 
to sexual violence against children can lead the vic m or the family to unwished-for implica ons, 
because of social prejudice.  

The socio-economic background of the family must also be taken into considera on – educa on, 
culture, religion, need to be carefully considered. 

Informing the family about the legal proceedings must have a prac cal aspect. The family has to 
get prepared, financially, emo onally and psychologically to face the difficul es of the court, the trial 
and the impersonal func on of judicial proceedings. The aim of this prepara on is to set the basis of 
trust, the serenity and the safety for the whole family, avoid surprises, and cope with shock. 

As a conclusion, the family a) has to be aware of the exis ng procedure; a) understand the impact 
of proceedings; c) get prepared to be implicated in the proceedings.  
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Key characters: 

Giannis, law student 
Nikos, social worker, governmental social services 
Fatima, 15 year old alleged victim 
Ahmed, father 
Nusra, mother 
Giorgos, teacher, alleged perpetrator 

 

First contact with legal proceedings 

A Syrian family – parents and Fa ma, a 15 year-old- decide to report an incident of sexual abuse 
against their daughter which took place at school. They are informed by one of their neighbours, Giannis, 
who happens to be a law student that they have to report the incident to the local Social Welfare 
Services. He told them that the school teachers can do or report nothing. The family are asylum seekers 
and arrived in Cyprus from Syria’s eastern isolated communi es. They receive a state allowance. Ahmed 
(Fa ma’s father) and Fa ma speak English. Fa ma also writes in English. At school, Fa ma is placed in a 
class for non-Greek speakers. Giorgos, who is the main teacher of language and history a empted to 
lock Fa ma in the class, by pu ng a desk and a chair in front of the door, just a er the end of the lessons, 
and abused her sexually, by touching her body. Fa ma managed to escape. While she was running away, 
Giorgos shouted at her in English ‘’if you say a word, you’re back in Syria’’. 

Being new arrivals to the country, the family does not speak Greek and has no knowledge of the 
na onal legisla on regarding sexual violence against children. Given that in their original community 
their daughter’s age falls within the limit for consent and marriage, the family doubts whether the case 
can be categorized as sexual abuse of children in the recep on country, Cyprus.  

Nikos, a social worker at the Social Welfare Services, welcomes them. Nikos’ office is full of open 
envelops, with a poster behind him with a child holding a gun. He closes the door but there is a lot of 
noise in the corridors. Nikos asks the parents to sit on the sofa opposite his office. Fa ma sits on a chair, 
separately from her parents. Nikos answers a phone call, he gestures to the family to wait.  When he 
ends his phone conversa on he turns to Nusra (Fa ma’s mother) and asks her in English “What do we 
have here?”. Nusra feels embarrassed and stares at her husband. Ahmed explains in English that his 
daughter complained about a serious sexual insult by Giorgos, the Greek teacher.  

Nikos informs Ahmed that in Cyprus, the legisla on is effec ve as the Republic of Cyprus has 
recently ra fied the Lanzarote Conven on and the na onal legisla on has been modernized. He asks 
Ahmed which of the offences of the na onal legisla on took place against Fa ma. Ahmed says that he 
does not know what Cypriot legisla on and that he does not even know if, given Fa ma’s age, she can 
be perceived as a child.  

 

Nikos tells to Fa ma: “I am here to help you. Cypriots and Syrians are brothers. We both know 
how to protect our honour. If you want your teacher to go to jail, if you want to clear your and your 
family’s name, you will have to go to the police, explain to them what happened and be interrogated, 
sue the perpetrator, file a case and then confront him possibly him at Court. Medical examina ons will 
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be probably be asked for, so please give me your social security numbers and medical cards. Do not be 
afraid. Standing in front of a doctor and le ng him check your body is nothing in comparison with the 
non-punishment of this creature. The judicial proceeding have to be followed if we want this 
phenomenon to stop. Penaliza on has to be systema c.” 

Fa ma cries and Nikos asks her father to recount the incident. Ahmed went on to explain that, 
the previous day, Fa ma was asked by Giorgos to stay with him a er the class because he wanted to be 
informed about Syria’s current situa on. Giorgos closed the classroom door and put a desk against the 
door to prevent someone from entering. Then he started touching her body. Fa ma pushed him away 
and ran out of the classroom. 

Nikos suggests that Fa ma needed to inform the school’s principal of the event that took place 
in the classroom as it would contribute to the case’s documenta on: “Tes monies are the most credible 
when coming from ins tu onal sources.” 

Nikos informs the family that he will go on holiday the following day and that another social 
worker will call them and escort them to the police sta on to report the incident. 
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DISCUSSION CARD 15: 

 

 How could the situation be dealt with differently/appropriately?  
 How would you comment on the office environment, where the meeting is taking place? 
 How do you feel Nikos dealt with issues of religion and cultural differences? 
 Would you have done anything differently in your country?  
 What must be the procedure followed in such cases? What does the national legislation 

stipulate? Are there any additional protocols and best practices? 
 How does the situation compare to your experience? Do you think that the implications 

of the case study are close to the reality of your country and professional context? 
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MODULE VI: Inter-ins tu onal support mechanisms 
 
OBJECTIVES 
 
 At the end of this module par cipants should be able to: 
 

 Identify institutions/entities that can contribute to improving the services provided to children 
victims of sexual violence. 

 Exemplify ways in which inter-institutional cooperation can be established and sustained. 
 Understanding, planning and producing MoUs. 

 
TIME 1 hour  
 
MODULE OUTLINE  
 

Sessions Method Resources Time 
6.1 Inter-
ins tu onal 
support 
mechanisms. 

Case-study 
discussion  

Handout 11: Case Study Implemen ng 
inter-ins tu onal protocols and ac ons 
offering support to the vic ms and their 
families in cases of sexual abuse against 
children 

 
Discussion Card 15, 16 & 17 

60mins 
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SESSION 6.1 GUIDELINES  

 
 
 

ACTIVITIES TIME 
Using flip chart or white board, introduce the purpose of the session and the 
case-study. 

 
5 mins 

Case-study discussion on Implemen ng inter-ins tu onal protocols and 
ac ons offering support to the vic ms and their families in cases of sexual 
abuse against children: 

 Explain that each table will have copies of the case-study and group discussion 
cards with guidelines for each section of the case-study. 

40 mins 

Summarise discussions: 
 One participant in each group stands up and presents a synthesis of the 

group’s discussion cards. 
Trainer uses flip chart or white board to highlight ideas invi ng par cipants to 
ac vely par cipate in the discussion. 

15 mins 

 

 
 
 
 
 
 
 
 
 
 
 

Purpose: To build the capacity of professionals, working with children vic ms of sexual violence 
and their families, to promote and sustain interins tu onal coopera on. 

Prepara on: Write Module & Session objec ves on flip chart/ white board. Organise tables and 
groups of par cipants following the world-café layout.  
 
Materials: Handout 11. Discussion cards 15, 16 & 17. 
 
Equipment: Flip chart, marker pens, scrap paper, Post-it, s cky-tape. 
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HANDOUT 11: Case Study Implemen ng inter-ins tu onal 
protocols and ac ons offering support to the vic ms and their 
families in cases of sexual abuse against children 
 
Abstract 

The case in ques on outlines the ac ons undertaken by the interins tu onal team of the memorandum 
of understanding of an Italian city. The case aims to promote the interins tu onal approach among 
different professionals, by raising awareness of the need to deal with such cases from a systemic point 
of view, working with the vic ms but also with their families, improving capacity building for working 
in group. 

 

Introduc on 

 The following is the case of sexual abuse occurred in 2015 in a city of Italy, against two children: 
a 15-year-old girl and her 10-year-old brother, both Italian. A sentence has not yet been pronounced by 
the Court against the perpetrator of the abuse, who remains up to this point presumed not guilty, 
according to the Italian law. 

 The descrip on of the case aims to show the importance of having a Memorandum of 
Understanding (MoU) in place among different ins tu ons in order: 

to create a shared language among different professionals for a best approach with the vic ms and 
their families; 

to be able to address the complexity of the abuse and of related difficul es that will emerge. 

 

 Among the competences for the trainers we want to underline coopera on and effec ve 
communica on within a group of professionals, media on and conflict management skills. This is an 
essen al part of the implementa on of the MoU because it is not enough to have an agreement in 
place, but this needs to inspire actual ac ons aimed for good group dynamics. 

 

Key characters: 

 The professionals involved in the interins tu onal team are many, but the core group is 
represented by four professionals: 

 

- Laura, the social welfare worker from the municipality: 40 years old, working on the specific case since 
two years and with specific training in this field. She is mother to two pre-adolescent children.  
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- Milena, the child neuropsychiatrist from the healthcare services: 56 years old, single woman without 
children; she has been working in the team against sexual abuse for several years. 

 

- Marco, the psychologist: 48 years old, psychotherapist embracing the systemic-rela onal methodology, 
separated with a son, has joined the team recently. 

 

- Andrea, the psychopedagogist from the local educa on ins tu on: 35 years old, no specific training 
on abuse, women’s rights ac vist. 

 

Others prac oners from outside the team can be involved at specific mes by the Court or by the staff 
(e.g. educators, cultural mediator, gynecologist, etc).  

 

The case background 

 

 Gaia, 15-year-old girl, and her 10-year-old brother, Sergio, are part of a family, made up of their 
father, employed at a supermarket, their mother, housewife, and their older 19-year-old brother, 
unemployed.  

 The girl is the first telling her parents about being abused by their neighbor. This allows Sergio to 
open up about the long-standing sexual abuses, too. Both refer to forced masturba on and groping, 
without the vic ms’ consent.  

 The vic ms’ family and that of the perpetrator have known each other for a long me, and the 
vic ms’ parents and the perpetrator’s family have always referred to each other as best friends. Also, 
the teenage child of the perpetrator, a girl, is Gaia’s best friend. The two vic ms said they did not say 
anything before because of the strong es between the families, and the trust rela onship between 
them.  

 Gaia had been suffering from several kidney infec ons. Her health recovered completely a er 
repor ng the abuse and breaking off all es with the other family.  

Before the repor ng to the police, the vic ms had spoken up with their family.  Later on, it became 
known that also the perpetrator’s daughter was his vic m. The three children would be abused at the 
perpetrator’s house whenever they would sleep together there.  

The Juvenile Court only opened the case file and started the proceedings 5 months a er the abuse had 
been reported. 

 However, the Gaia and Sergio’s family had complained several mes about the long me taken 
by the jus ce to act on the case, start the inves ga ons and punish the man. The family literally said 
that they didn’t feel heard nor supported in this first phase. 
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Part I:   

 Once the Court issued the first decree, the procedure of the interins tu onal team began, 
following the Memorandum of Understanding (MoU) .  

 

 Laura, the social worker from the Municipality immediately started her work on the case. She 
met up with the family and explained the proceedings. Later on, Marco, the psychologist from family 
counselling services also met with the parents of Gaia and Sergio’s to support them in the work about 
their pain and suffering, strongly present since the very beginning. Milena, the neuropsychiatrist from 
the health service, and Andrea, the psychopedagogist from the educa onal service, met with the 
vic ms. A er two months, the professionals involved had their first joint mee ng as interins tu onal 
team, and they shared their first observa ons on the case:  

 

 Laura, the social worker: “I remind you that, within the framework of the memorandum of 
understanding of our Municipality (MoU) our group  has to write 2 technical files. The first file is going 
to be developed shortly a er the abuse has been reported; we will write the second  6 months later, 
and it should be sent off to the Court.  

 

 Milena, the child neuropsychiatrist: “First of all, I want to make everyone aware of the problem 
of the gap due to the different ming of the social care and of the jus ce. We need to be aware of such 
issue to foresee any reac ons and emo ons by the vic ms and their family”.  

 

 Laura, the social worker: “You are right, but fortunately from the interviews and the home visits 
I can affirm that no risk of new abuses withstands, thanks to the profound awareness of the whole 
family and the strong line adopted against the old friend (the perpetrator)”. 

 

Andrea, the psychopedagogist from the local educa on authority: “I contacted the vic ms and all the 
educa on staff involved with them and I worked with all to find the best solu ons to deal with the 
situa on at school”.  

 

 Milena, the child neuropsychiatrist: “I think that the two vic ms show signs of improved health 
condi ons and a non-acute trauma”. 

 

 Andrea, the psychopedagogist: “I agree with you, I saw good poten al for resilience in them”. 

  

 Marco, the psychologist said: “I think we can agree on the fact that the situa on is under control 
as far as the vic ms are concerned. However, I am worried for the rest of the family. In fact, the mother 
expressed great suffering, mixed with anger and anxiety, changing into symptoms of depression”.  
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 At the end of the mee ng, Laura used the input from her colleagues of the interins tu onal 
team to write a report for the Court, including an ini al screening of the situa on and ac va ng the 
first services and resources for the vic ms and their family. 

 

Part II:   

 In the second mee ng of the interins tu onal team, which was held three months later, the 
prac oners again shared their professional opinions, findings and strategies around the case.  

 

  Marco, the psychologists: “I can confirm, a er these three months, that a strong sense of guilt 
rests with the family, above all with the mother. She spontaneously sought the help of a psychiatrist”.  

 

 Laura, the social worker: “The family is a very tradi onal one and at the same me it was very 
coopera ve.  A er some interviews with them, I can say that the parents recognized the severity of the 
abuse and were open to the ac ons undertaken by the different professionals involved. They have been 
apprecia ve of our work”.  

 

 Andrea, the psychopedagogist : “Looking at the situa on of the vic ms, I would like to report a 
different response for the boy and the girl. The boy shows signs of good integra on in his everyday 
context, which I have observed in school, and he is performing quite well in school. However, the girl is 
showing rela onal difficul es”.  

 

 Milena, the child neuropsychiatrist: “Yes, I agree with you, this is also my observa on. In fact, I 
recommended a therapeu c group for her to a end. They work with teenagers and the local health 
authority manages it. Her response was rather posi ve, she has accepted to a end the group mee ngs”.  

 

 Laura, the social worker: “I recommend and strongly suggest that we do a full diagnosis of the 
situa on of the girl and that we put forward the necessary services in her best interest. The Court has 
already asked for an evalua on”.  

 

Most of the prac oners agreed with her proposal, except one. 

 

 Milena, the neuropsychiatrist “I really do not think that this is necessary, I absolutely refuse to 
go on with an evalua on for Gaia. It could s gma ze and trauma ze her unnecessarily, and also it is 
not my role to evaluate the girl, it is not included anywhere in the MoU”.  

 

 The second mee ng was concluded with disagreement. In the following months, all ac ons 
undertaken were con nued but the professionals making up the team did not show any interest in 
mee ng up for a third mee ng, and said that they were too busy to do so, considering also the number 
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of cases they follow. All the prac oners shared the same difficult feeling about the strange nega ve 
atmosphere of the second mee ng. They kept sharing any new informa on on the phone and via email.  

 

 As the months went by, it became clear that the second technical file would not be compiled. 
Each professional submi ed a separate report to the Juvenile Court, containing the informa on upon 
which the Court should decide on how to con nue the procedure and support service for the vic ms 
and their family. Gaia and Sergio, the vic ms did not go through an official evalua on, and during the 
last period, in spite of several services being offered, the mother looked red and showed signs of 
depression, while the older son con nued complaining about the ac on of the Jus ce as he thought it 
was not fair that the perpetrator was s ll allowed to con nue his life as if nothing had ever happened. 
The mother began a pharmacological treatment. 

 

 Through the separate reports sent to the Court, the services of the inter-ins tu onal team 
recommended a con nued monitoring of the situa on and a en on for the family, globally affected by 
the situa on. 
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DISCUSSION CARD 15: 
 

 What feedback can you give about this situation? 
 What problems might the inter-institutional team involved in this case face? 
 How would the same situation be dealt with in your country? 
 What would be the strategies and the actions that you would undertake to provide a   prompt 

response to the needs of the family related to the justice and the support? 
 What have you learnt from this? 

 
 

DISCUSSION CARD 16: 

 
 What are the issues raised? 
 How would you have handled the issues raised?  
 What actions would you undertake or suggest in such situation? Could you suggest another 

way to deal with them? 
 What have you learnt from this? 

 
 

DISCUSSION CARD 17: 
 What did you think about the outcome? 
 What action might you have taken in this situation? 
 Can you suggest other ways that this might have been concluded? 
 What have you learnt from this? 
 Which skills do you think would be important and relevant for the professionals when they 

find themselves in disagreement as part of the team? 
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MODULE VII: Awareness-raising on sexual violence against children 
 
OBJECTIVES 
 
 At the end of this module par cipants should be able to: 
 

 Identify good practices on raising awareness on issues related to sexual violence against 
children. 

 Explain the ways in which awareness raising campaigns should differ according to the target 
audience and context. 

 Identify key stakeholders and understand the ways in which they can be involved to support the 
development and implementation of awareness raising campaigns on sexual violence against 
children.  

 
 
TIME 1h30mins 
 
MODULE OUTLINE  
 

Sessions Method Resources Time 
7.1 Awareness-
raising on sexual 
violence against 
children 
 

World-café Handout 12: Good Prac ce Raising 
awareness from a Children advocacy 
centre perspec ve 

Handout 13: Good Prac ce Na onal 
awareness-raising  campaign  
 
Discussion Card 18 & 19 

90mins 
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SESSION 7.1 GUIDELINES  

 
 
 

ACTIVITIES TIME 
Using flip chart or white board, introduce: 

 the objectives of the module 
 the purpose of the session 

 
10 mins 

World-café on awareness-raising campaigns: 
 Explain that tables will have copies of only 1 handout (either handouts 12 or 

13) and group discussion cards with guidelines on the topics to discuss 
 Groups will have 20 minutes of discussion in each table, after which groups 

will move to the table with a different handout number. 

50 mins 

Summarise discussions: 
 One participant in each group stands up and presents a synthesis of the group 

discussion card in the table where they are currently seated. 
 Trainer uses flip chart or white board to highlight ideas. 

30 mins 

 
 
 
 
 
 
 
 
 
 
 

Purpose: To build the capacity of professionals on raising awareness on issues related to sexual 
violence against children through targeted campaigns, iden fying methods, strategies, key 
stakeholders according to the purpose and target group of the campaign.  

Prepara on: Write Module & Session objec ves on flip chart/ white board. Organise tables and 
groups of par cipants following the world-café layout.  
 
Materials: Handout 12 & 13. Discussion cards 18 & 19. 
 
Equipment: Flip chart, marker pens, scrap paper, Post-it, s cky-tape. 
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SUPPORT MATERIAL 
MODULE VII 
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HANDOUT 12: Good Prac ce Raising awareness from a Children 
advocacy centre perspec ve 

 

Introduc on 

 Studies suggest that a significant minority of children in Europe, between 10 % and 20 %, are 
sexually assaulted during their childhood. This phenomenon is not decreasing and certain forms of 
sexual violence are becoming a ma er of growing concern. Figh ng these crimes is very difficult. 
Children are vulnerable, and o en ashamed and afraid to report any incidents. Working with preven on 
and raising awareness of sexual abuse against children, is therefore of great importance. Awareness 
raising can cover a huge range of ac vi es: anything that involves people understanding, learning or 
doing something new. One way is to educate youngsters and children and also school and parents. 

The Background  

 To combat sexual abuse of all children is a priority for the Swedish government. The aim is that 
no children should be exposed. Therefore, the Swedish Government on June 22, 2016 decided on an 
updated ac on plan for the protec on of children against trafficking, exploita on and sexual abuse. The 
Government's child rights are based on child rights as expressed in the UN Conven on on the Rights of 
the Child (CRC). The ac on plan reflects the government ambi on to be proac ve in these ma ers to 
the interna onal arena. Sweden should be a strong voice in the world for equality and Human Rights. 
Measures to prevent abuse and offenses against children includes inter alia: Strengthened capacity of 
Police comba ng sexual offenses against children, Informa on for children about where to turn in case 
sexual assault and con nuous dissemina on of knowledge and training for professionals.19  

 To spread awareness is an important way of preven ng sexual abuse against children. There is a 
need to spread more knowledge and to prevent abuse from happening to children. To make that 
happen new methods and new ways of working is needed. We will present two good prac ces that 
have taken place in Sweden. The first good prac ce is presented as a way of raising awareness from a 
Children advocacy centre perspec ve in Linköping aimed at teachers at schools and pre-schools.  The 
second good prac ce is a na onal campaign to address and raise awareness among youngsters. 

 

Good prac ce 1: Raising awareness from a Children advocacy centre perspec ve 

 The purpose of the Children advocacy centre is to allow children, suspected of being abused, to 
be in the centre of the inves ga on process in a safe, child-friendly environment. 

 In the children advocacy centre Linköping, a team of five professionals are working together: the 
team consists of one Co-ordinator, two graduates from the School of Social Studies, one psychologist 

                                                           

 
19 h p://www.regeringen.se/globalassets/regeringen/dokument/socialdepartementet/barnets-ra gheter/regeringens-
handlingsplan- ll-skydd-for-barn-mot-manniskohandel-exploatering-och-sexuella-overgrepp-2016-2018.pdf  
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and one team-assistant20.  

The role of the team is focused on:  

 participating in consultations and hearings;  
 crisis support to children and parents;  
 consulting/tutoring;  
 capacity building and innovation;  
 trauma focused investigations on referral from social services;  
 coordinating treatments in the Children advocacy centre;  
 making the collaboration work between the different authorities focusing on the child’s 

best.  
  

 The centre is working together with different authori es within the issue of child friendly jus ce. 
Every authority has their legisla on to comply with. For example, the prosecutor has the Criminal Code, 
social services has Social Services Act.  

 The team of five professionals gathers for a mee ng once every week, to discuss the agenda of 
the week, and other issues. They also have a working group that meets once per month. In addi on to 
the team of Children advocacy centre there are following the representa ves in the workgroup: 
prosecutor, police officers from two different police sta ons, social services from nine municipali es, 
paediatrician, coroner, child- and adolescent psychiatry and the women´s clinic (do not par cipate in 
every mee ng, but whenever it is needed). 

 Another part of the work at the Children advocacy centre, includes addressing physical and 
sexual abuse against children and awareness raising for teachers in schools and pre-schools. This is 
mainly being done through study visits for teachers in schools and pre-schools.   

 The sta s cs provided by the Children advocacy centre Linköping shows that most of the 
no fica ons are made by teachers. The teachers are important because they see all the children in the 
schools and pre-schools and they are important as support persons when the children are visi ng the 
Children advocacy centre. 

 The focus of the study visit is to talk about the work in Children advocacy centre but also how to 
raise awareness regarding abuse against children in their everyday work. The Children advocacy centre 
invite nine municipali es in the county to par cipate in a study visit. 

 

The method 

 The training is developed through the priori es seen by the professionals, which can be 
summarised as: give informa on about what the Children advocacy centre is, their role in the process 
                                                           

 

20 "Om Det Som Inte Ska Hända." Regeringen. Regerinskansliet, Socialdepartementet, 22 June 2016. Web. 13 Apr. 2017. 
<http://www.regeringen.se/globalassets/regeringen/dokument/socialdepartementet/barnets-rattigheter/regeringens-handlingsplan-till-
skydd-for-barn-mot-manniskohandel-exploatering-och-sexuella-overgrepp-2016-2018.pdf+>  
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and the importance of daring to see and listen when the child shows or says something.  

 The training includes the following: 

• Introduc on of Children advocacy centre, aims, objec ves and ways of working.   

 By giving an introduc on to the work of the Children advocacy centre, they are spreading 
knowledge and give the par cipants a deeper understanding regarding the purpose of their work and 
the role they have. By this they also win the par cipants’ goodwill and trust.  

• The role of school and pre-school, what is their responsibility when it comes to the issue? 

 In schools and pre-schools the teachers meet all the children, this is why it is important for the 
team to tell the teachers that their role there are some responsibili es to be aware of.  

• Social services act  

 The Social services act plays an important role when it comes to no fying if a child is being 
abused, this is why the team sees it as an important topic to discuss. What it means and how to take it 
into account if the teachers see or hear something alarming.  

• Psychological and physical violence   

• Sexual child abuse 

• What warning signs can be shown?  

• Dare to listen and see the child  

 In which way can a child get harmed and in which ways does the child show or maybe hide this? 
What does child sexual abuse mean? This is discussed to get a broader perspec ve and understanding. 
The study visits are an important tool for the team to prevent children from not being listened to or 
seen.  

The role of the teacher is:  

• to be the support person for the child when the child visits the children advocacy centre.  
• To have the continues contact with the child and the parents.  

 
 To start the inves ga on when the child has been abused, the child is going to the children 
advocacy centre, then the teacher plays an important role as support persons for the child, because 
they are the ones who can give the feeling of comfort. That is why it is important to discuss for the team 
and also to discuss their con nuing contact with the child and the parents.  

 The great rela onship between the nine municipali es, the schools and pre-schools has been 
build up through the offered training opportuni es and follow-up telephone interviews with a contact 
person, responsible for ini a ng case communica on. The contact person is the first person to be 
approached by the child when he/she has been abused, it can be, for example a school teacher. 

 

The methodology  

Rela onship building 

The commitment to ac vely build and maintain long-term rela onships with stakeholders is based on 
three fundamental guiding principles – communica on, trust and understanding their needs.  
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Content of the training   

The informa ve material that is communicated should be targeted to the needs of the stakeholders. 
With the aim to create be er understanding and spread more knowledge. The material used must also 
be up to date, regarding for example new country legisla ons.  

Evalua on 

Evalua on helps to get the whole picture and combine different perspec ves to understand the impact 
of the method. The feedback helps to develop the work properly in order to respond to the needs of 
the professionals and the context of the work and also to know the way things are working and which 
parts of the model, that is working, are the best, and which parts have to be changed or improved. 

 

Outcomes and challenges  

 Through the study visit the team can see the good results and impact on the teachers work. 
Reports show that those who have received the informa on feel confident to ask the children the 
ques ons when, where and how. If the teachers have been going through the study visit at the 
Children’s advocacy centre, they improve their capacity to communicate with children and to handle 
situa ons of sexual abuse. 

 One challenge for the team is to work together with different authori es within the issue of child 
friendly jus ce. Every authority has their legisla on to comply with. For example, the prosecutor has 
the Criminal code, social services has Social Services Act. The team do not feel that it is hard for the 
stakeholders to collaborate, but they feel that it is something to always keep in mind and work with21. 

 

 

 

 

 

 

 

  

                                                           

 

21 Kampanj." Nationalencyklopedin. Uppslagsverket, n.d. Web. 13 Apr. 2017. 
<http://www.ne.se/uppslagsverk/ordbok/svensk/kampanj>.  

 



118 
  

 

DISCUSSION CARD 18: 

 

 In which ways is it possible for your organisation to work on raising awareness regarding 
sexual abuse against children? 

 In which ways can your organisation contribute to help raising awareness, in school 
context, on sexual violence against children? 

 Can you see any similarities with this method and how you work with awareness raising 
in your country? 

 Which stakeholders are important for your organisation and how do you keep a good 
relation with them?  

 What did your learn from this good practice?  
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HANDOUT 13: Good Prac ce Na onal awareness-raising campaign 
 
 

 A er incidents including many reports of sexual molesta on against youngsters at fes vals 
including the biggest youth fes val in Europe “We Are Stockholm” in 2015, the police took up a na onal 
status of the situa on and measures to prevent and inves gate sexual molesta on of young people in 
public se ngs. The picture showed that there is a large number of unrecorded cases and, when it 
comes to sexual assault against girls, the average offenders are men between 15 and 25 years.  

 

A campaign is defined as an intense ac vity for some me in order to influence a tudes and 
behaviours.22  

 

The method  

 The police campaign #tafsainte (meaning do not grope) 2016, which addressed the ques on of 
sexual molesta on of young people at the fes val. The campaign is a part of the work the police is doing 
to prevent sexual molesta on on a na onal level.  

 The campaign targeted young people between 13 and 19 years-old. On the fes val more police 
officers are on spot, so it would be easier to report crimes, they have had a mobile office so that the 
youth can make a police report on spot, they also have cameras in real me, and the police officers 
observes the cameras all the me. 

 The main aim with the campaign is to pay a en on to and raise awareness of sexual molesta on 
in public spaces and fes vals. The police knows that there is a large number of unrecorded cases, 
because many do not know they are at risk of a crime.  

 For the campaign a fes val wristband was produced, and idea which came from the commonly 
used fes val bracelets. The bracelet facilitated the police’s first approach to young people. While 
handing out the bracelets, police officer talked to young people about what sexual molesta on means, 
what type of crime it is, what groping is, and if they had ever been vic ms to a crime? The police 
discovered through the campaign that many young people were not well informed on issues such as 
groping.  

 

The methodology  

Establish objec ves of campaign 

The campaign goals and specific objec ves or outcomes should be shared with everyone who ac vely 
par cipates in the campaign. It is needed to establish the way in which the success of the campaigning 
                                                           

 
22 h p://www.ne.se/uppslagsverk/ordbok/svensk/kampanj  
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is to be measured. For example, to create a en on regarding sexual molesta on from the general 
public.  

 

Establish a target audience 

The target audiences are the people, groups, organiza ons or ins tu ons that need to be influenced to 
a ain the campaign goal. They need to be iden fied precisely so as to find the most appropriate ways 
of reaching them.  

 

Develop tools and channels  

The next step is to decide on tools and choose appropriate channel for communica ng the message. To 
devise effec ve ways of ge ng the target audiences to take the necessary ac on to achieve the desired 
outcomes and eventually reach the campaign goal,  

 

Ac on planning 

Who will do what, when, where and how? Ac on plans translate the campaign strategy into specific 
guidance for its ac vi es. Depending on its scope, a campaign with several sub-strategies (e.g. 
communica ons strategy) may need several ac on plans for different types of ac vi es. Even if a 
campaign strategy may appear straigh orward and simple, ac on plans are needed to ensure effec ve 
use of resources and a distribu on of responsibili es for all ac vi es. 

 

Outcomes and challenges  

The media company Swedish Radio, made a research on how many no fica ons on sexual molesta on 
had been done from 2015 un l the summer of 2016, realising an increase from 10 to 111 reported 
crimes. Nina Rung, the spokesperson for the campaign, refers to the research and outstands the 
uncommonly good results. Greater a en on from the general public through awareness raising and 
campaigning led to an undeniable increase in repor ng 

S ll, the campaign has received cri cism from the general public, ques oning if this campaign is in line 
with what the police should work with. Rung, considers awareness raising as part of working with 
preven on, stressing the role of the police in the process.  
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DISCUSSION CARD 19:  

 

 How do you ensure that the target group understands the message you want to send?  
 Would it be possible to implement a similar campaign in your country?  
 What parts of the presented campaign could you implement in your country? Do you feel 

that some part of the campaign may be difficult to implement in your country? Why? 
What obstacles can you meet? 

 Which NGOs and stakeholders can help you with the campaign? 
 What did your learn from this good practice?  
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MODULE VIII: Early detec on of professional burn-out 
OBJECTIVES 
 
 At the end of this module par cipants should be able to: 
 

 Identify symptoms of burnout among professionals dealing with abused children in 
judicial proceedings; 

 Identify factors associated  with burnout among professionals dealing with abused 
children in judicial proceedings; 

 Identify ways to prevent burnout. 

 
TIME 1 hour 
 
MODULE OUTLINE 
 

Sessions Method Resources Time 
8.1 Early detec on 
of professional 
burnout 

Case-study 
discussion  

Handout 14: Case Study Recognising and 
addressing early signs of professional 
burnout 

Discussion cards 20 & 21 

60mins 

 
 
 
SESSION 4.1 GUIDELINES  

 
 

 
 
 
 

Purpose: To build the capacity of professionals (lawyers, police officers, social workers, health 
professionals, and school staff) on detec ng and addressing, at an early stage, signs of 
professional burnout in their work environment.  
 
Prepara on: Write Module & Session objec ves on flip chart/ white board. Organise tables and 
groups of par cipants following the world-café layout.  
 
Materials: Handout 14. Discussion cards 20 & 21. 
 
Equipment: Flip chart, marker pens, scrap paper, Post-it notes, s cky-tape. 
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ACTIVITIES TIME 

Energiser: Ask participants to individually draw a picture that represents and 
explains their current job (metaphors, analogies with characters, movies, and 
personalities can be used). Each group reviews the pictures of the individuals 
in the group and discusses the person’s role in the context of judicial 
proceedings in cases of sexual violence against children. The group selects 
one picture/role to present to all considering the questions: 
1. How do you see your job? 
2. How does your job fit in with the bigger picture? 
3. How does your job relate to other jobs in the room? 
4. Having seen other people’s pictures, has your perception changed? 
 

 
20 mins 

Using flip chart or white board, introduce the purpose of the session and the 
case-study. 

 
5 mins 

Case-study discussion on recognising and addressing early signs of 
professional burnout: 

 Explain that each table will have copies of the case-study and group discussion 
cards with guidelines for each section of the case-study. 

20 mins 

Summarise discussions: 
 One participant in each group stands up and presents a synthesis of the 

group’s discussion cards. 
Trainer uses flip chart or white board to highlight ideas invi ng par cipants to 
ac vely par cipate in the discussion. 

15 mins 
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SUPPORT MATERIAL 
MODULE VIII 
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HANDOUT 14: Case study Recognising and addressing early signs of 
professional burnout 
 

Abstract 

This case study gives par cipants the informa on about burnout that can affect professionals 
dealing with children who experience sexual abuse in judicial proceedings. The case study illustrates 
how to detect the signs of professional burnout, what to do to when the signs are detected and what 
steps follow a erwards.  

 

Keywords: Professional burnout, symptoms, preven on, early detec on, legal prac oners; NGO 
workers, police officers, youth officers, and social welfare staff; con nuing professional development in 
the judicial sector 

 

Introduc on 

Professionals who work with children and families when child abuse has occurred are subject to 
many strains, one of the most important among them is professional burnout. This is a par cular type 
of job stress, a state of physical, emo onal or mental exhaus on combined with doubts about one’s 
competence and the value of his/her work.  Professional burnout occurs when you feel overwhelmed, 
emo onally drained, and unable to meet constant demands. The case highlights the early symptoms of 
burnout, iden fies factors associated with burnout among professionals and iden fies ways to prevent 
its full-blown occurrence.  

The Background 

Professional burnout is, generally, a condi on that is commonly found among human service 
providers emerging through chronic interpersonal stressors in the workplace, manifes ng itself in 
feelings of exhaus on, cynicism, detachment from the job, and ineffec veness. 

Professionals dealing with sexually abused children in judicial proceedings (o en part of a 
mul disciplinary inves ga ve team from various fields - law enforcement, social services, judiciary, 
medical staff) are faced with stress due to the harmful acts of sexual abuse they are dealing with; 
emo onal reac ons; uncertainty of the outcome of the judicial process, poten al re-trauma sa on of 
the vic m (repeated interviews, court tes mony). These nega ve experiences may result in frustra on, 
rage, feelings of helplessness etc.  

In order for professionals to be able to assist the child and his/her family through the process, 
they need to be able to  

a) iden fy causes and symptoms of burnout  

b) have the knowledge on how to prevent the burnout.  

The best preven ve measure and remedy for burnout is collabora ve work: either working with 
partners, having an adequate supervision, consul ng with experienced professionals either within or 
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outside own agency. Working as a part of mul disciplinary team, which includes the range of 
professionals involved in child sexual abuse cases may also be a desirable way of handling this cases. 
While some of these possibili es exist for certain groups of professionals, many do not have these 
op ons. It is therefore important for them to be able to iden fy the symptoms and to deal with the 
issue, since the burnout influences their professional work and, consequently, the children involved in 
the proceedings. 

Key character: 

Maja, 27 years-old lady who has been working for five years as a State prosecutor and she is the head 
of the department dealing with juvenile Sexual and family Criminality.  

 

Part I:   

 Maja is a State Prosecutor dealing with Juvenile, Sexual and Family Criminality. She is the head 
of the department and considered very successful at her work. For several months she has been feeling 

red, without energy; she also has difficul es ge ng out of bed in the morning, as she has problems 
sleeping at night. She wakes up in the middle of the night, worrying about the cases she has been 
responsible for.  Lately she has been feeling dissa sfied with her job, which she usually enjoyed. 
Currently she is dealing with several difficult and emo onally exhaus ng cases under me pressures; 
therefore she has been working long hours. She has two children and she has difficul es balancing 
personal life and professional obliga ons. Lately she feels she gets quickly agitated, par cularly with 
children. She has been feeling physically and emo onally unwell for some me now.  

Maja has begun to ques on the relevance of her work. She has been dealing with a few difficult 
cases for several months now, including cases of sexual violence against children. On one occasion day 
she felt completely helpless because of a rule according to which she needs to explain to the vic ms 
that it is not necessary for them to tes fy against their rela ves or explain to them what the 
consequences of their tes monies and other ac ons for the offender are. Due to the heavy burden and 
responsibility the par cular child did not want to tes fy against her father and the trial resulted in 
acqui al. Maja felt helpless and defeated.  

On another case of sexual violence against a child, she had been wai ng for the court expert’s 
opinion for a very long me. Moreover, one expert opinion was not enough; therefore she had to wait 
for a new one. In her view, the process is too long, causing distress to the child who has to repeat the 
story several mes. She feels sorry for the child and feels she can hardly contribute to his/her wellbeing. 
Currently she is feeling overwhelmed and increasingly hopeless about life and, in spite of her many past 
successes, she is star ng to regard herself as a complete failure.  

Maja never spoke with her co-workers about her personal life and feelings, and s ll she does not 
share with anyone how she feels. Besides she feels that as the head of the department she needs to be 
the “strongest one”.  

 

Part II:  

 Maja gets a phone call from the court expert she has been wai ng for to produce addi onal 
report regarding the sexual violence against a child. He explained to her that this is an extremely 
complicated case and that he needs one more week to produce the final opinion. A er the conversa on 
with him Maja suddenly felt a strong chest pain and shortness of breath. Overall she didn`t feel well, 
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for the first me in her professional career she was eager to leave and go home earlier. She felt 
interpersonal tensions and irritability, which manifested in angry outburst and serious arguments in 
conversa ons with her oldest son, who kindly asked her for permission to visit a friend living across the 
street.  
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DISCUSSION CARD 20: 

 

 Can you recognise the main symptoms of professional burnout in the case of Maja? 
 What do you think are the main causes of Maja’s burnout? 
 What further steps would you take if you were in Maja’s place?  

 
 

DISCUSSION CARD 21: 

 

 How do you balance between the demands of your work and personal wellbeing? 
 What could be done at work to prevent these situations? 
 What have you learnt from the Maja’s case? 
 Have you ever experienced burnout at work? What were the causes? How did you 

manage it? Could you discuss it with any of your colleagues?  
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MODULE IX: Children as offenders 
 
OBJECTIVES 
 
At the end of this module par cipants should be able to: 
 

 Become familiar with the issues relevant to working with child offenders 
 Identify possible professional attitudes towards child offenders 
 Identify appropriate professional skills to be used with child offenders and their families 

 
TIME 1 hour 
 
MODULE OUTLINE  
 

Sessions Method Resources Time 

9.1 Recognizing 
professional 
a tudes and 
behaviours when 
working with child 
offenders and their 
families 

Case-study 
discussion  

Handout 15: Case Study Understanding 
Professional a tudes when working with 
child offenders 

 

Discussion cards 22, 23 & 24 

60mins 

 
 
SESSION 9.1 GUIDELINES  

 
 

 
Purpose: To increase awareness of professionals on issues relevant to child offenders and 
enhance professional skills when working with offenders and their families. 
 
Prepara on: Write Module & Session objec ves on flip chart/ white board. Organise tables and 
groups of par cipants following the world-café layout.  
 
Materials: Handout 15; Discussion cards 22, 23, 24. 
 
Equipment: Flip chart, marker pens, scrap paper, Post-it, s cky-tape. 
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ACTIVITIES TIME 

Energiser: Ask participants to individually identify a difficult case they worked 
with in their professional career. 
Each group discusses the following points: 
 1. What characteristics of the case made the particular case challenging? 
2. What professional feelings did it elicit? 
3. What professional behaviours did it elicit? 
4. What was the outcome of that par cular case? 

 

20 mins 

Using flip chart or white board, introduce the purpose of the session and the 
case-study. 

 

5 mins 

Case-study discussion on Understanding Professional a tudes and 
behaviours when working with child offenders. 

Explain that each table will have copies of the case-study and group 
discussion cards with guidelines for each sec on of the case-study. 

20 mins 

Summarise discussions: 

One par cipant in each group stands up and presents a synthesis of the 
group’s discussion cards. 

Trainer uses flip chart or white board to highlight ideas invi ng par cipants to 
ac vely par cipate in the discussion. 

15 mins 
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SUPPORT MATERIAL 
MODULE IX 
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HANDOUT 15: Case Study Understanding Professional a tudes 
and behaviours when working with Child Offenders 
 

Abstract 

 The aim of this case study is to help professionals (lawyers, police officers, psychologists, social 
workers) to gain a deeper understanding of their own professional a tudes and behaviours when 
working with child offenders and their impact on professional outcomes. Professionals will recognize 
appropriate skills and methods in order to competently intervene with this child offenders and their 
families. 

Keywords 

Child offenders, professional interven ons, professional a tudes, professional behaviours, 
professional skills, transference reac ons.  

Defini ons 

Professional a tudes: A professional a tude could be defined as a predisposi on, feeling, emo on, 
or thought that upholds the ideals of a profession and serves as the basis for professional behaviour. 

Professional behaviours: Professional behaviour can also be described as “behavioural professionalism” 
— behaving in a manner to achieve op mal outcomes in professional tasks and interac ons.  

Transference: Transference is a psychological phenomenon in which an individual 
redirects emo ons and feelings, o en unconsciously, from one person to another. Transference may be 
posi ve or nega ve. 

 

Introduc on 

  Working with young sex offenders is o en a challenging experience. Each profession provides a 
set of values and interven ons that can help support young sex offenders.  Building effec ve working 
rela onships based on trust that is non-judgmental can help to make a difference towards helping 
people who have been s gma zed. It is important that professionals use appropriate skills that support 
this group and their families. It is also crucial that the involved professional remains objec ve striving 
for a balance between working with facts without prejudice and not overly empathizing with the 
perpetrator. Professionals should also strive to support the families of the offenders, and engage 
suppor ng services.  
  
The Background 

 The term “juvenile sex offender” is used to refer not only to these children but to any child who 
has problems with sexual behaviour or sexual aggression, regardless of his or her involvement with the 
law. The majority of cases of juvenile sexual aggression appear to involve adolescent male perpetrators; 
however, a number of clinical studies have pointed to the presence of females and prepubescent youths, 
who have engaged in sexually abusive behaviours. Juvenile sexual offending appears to traverse racial 
and cultural boundaries.  



133 
  

 A number of e ological factors (casual influences) have been iden fied that are believed to help 
explain the developmental origin of juvenile sex offending. Factors that have received the most a en on 
to date include: maltreatment experiences, exposure to pornography, substance abuse, and exposure 
to aggressive role models. While sexual aggression may emerge early in the developmental process, 
there is no compelling evidence to suggest that the majority of juvenile sex offenders are likely to 
become adult sex offenders. Although available data do not suggest that the majority of juvenile sex 
offenders are des ned to become adult sex offenders, legal and mental health interven on is believed, 
by professionals, to be important in deterring a con nua on of such behaviour. 
 The most effec ve interven on is believed to consist of a combina on of legal sanc ons, 
monitoring, and specialized clinical programming. In order for juveniles to meaningfully par cipate in 
treatment programming, they must be willing to address their problems and comply with therapeu c 
direc ves. Clinical programming for juvenile sex offenders typically includes a combina on of individual, 
group, and family therapies. Addi onally, many programs offer suppor ve psychoeduca onal groups to 
the families of these youths. Youths who display more extensive psychiatric or behavioural problems 
(e.g., substance abuse) may require addi onal adjunc ve therapies (e.g., drug/alcohol treatment; 
psychiatric care, etc.)23.  

 
Key character: 

Paolo, a seventeen year old, juvenile sex offender. 

Part I: First mee ng of Paolo with professionals in the Juvenile System 

 Paolo is a slim and tall seventeen year old teenager. Suffering shadows his face. He was born in a 
wealthy family, his parents decided to get legally separated several years ago. Since then, Paolo has 
been living with his mother. He commi ed sexual offenses against two children, aged 10 and 11 (his 
stepbrothers, one is the son of his father’s partner; the other is the son of his mother’s partner).  

 Juvenile Jus ce services took care of his case. Paolo has been assisted by a team of specialists, 
consis ng of a social worker and a psychologist. A er having assessed his case, the therapists agreed 
that the best strategy to follow was to have the minor “acknowledge  the facts”  in order to help him 
take full responsibility. Denial is the way juvenile offenders try to protect themselves against the 
s gma za on and social condemna on generated by such violent acts.  

 When Paolo first started talking about his crime he had to face the angry reac on of one of the social 
workers, who had a son, aged 11. The therapists decided to leave the room and share their opinions in 
order to regain their composure. When they entered the room again, they were ready to listen to 
Paolo’s words. At the end of the session, Paolo seemed relieved as if the confession was a weight off 
his mind.  

 

 

 

                                                           

 
23 Hunter, J. Understanding juvenile sex offenders: Research findings and guidelines for effec ve management and treatment. Ins tute 
of Law, Psychiatry & Public Policy University of Virginia, h ps://www.ncjrs.gov 
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Part II: Mee ng with Paolo’s family 

 The therapists encouraged Paolo to talk with his parents and tell them the truth about his crime.  It 
was a very intense moment for all the par es involved. Paolo was in tears as he took full responsibility 
for the offenses and begged his parents for forgiveness, even though - he admi ed - he couldn’t forgive 
himself.  

 His father agreed to take part in the following sessions; while his mother didn’t fully grasp the 
implica ons of the crime and showed a dismissive a tude (she considered it “Just a boyish thing”). 
A er having tried to involve Paolo’s mother in the treatment, the social workers decided to keep 
working with the teenager and his father, who was worried and helpless. 

 At this point, the main aim of the therapists was to work towards enhancing the empathy and the 
social skills of the teenager (“Have you ever thought about the consequences of your behaviour? Have 
you ever thought about what the vic m felt? If you were the vic m, how would you feel?”etc.). Paolo 
started building rapport with his therapists. Thanks to that, he was finally willing to share his past 
experiences. He said he had never felt accepted or loved by his parents and peers, and he had 
experienced frustra on in different social situa ons. Paolo had shut himself off to people and become 
incapable of controlling his sexual urges and managing rage and anger against the outside world.  

 

Part III: The stage of interven on 

  In the framework of an individual treatment, therapists encouraged Paolo to successfully take part 
in professional and sport ac vi es. He managed to keep his commitments, even if he o en feared he 
couldn’t. These ac vi es fostered his self-esteem which enabled him to become emo onally 
independent from his parents. It was the beginning of a new economic and emo onal autonomy for 
him. Paolo expressed the desire to apologise to his vic ms, but he understood the rage the children’s 
mothers had against him. In effect, Paolo sought to distance himself from his own mother’s dismissive 
a tude.  The social workers and the vic ms’ parents agreed it was s ll too early to apologise. However, 
Paolo started to communicate again with one of the vic m’s mothers as they wrote moving le ers to 
each other. One year has passed and Paolo knows he s ll needs to work on himself, but he is eager to 
take responsibility for his own path. 
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DISCUSSION CARD 22: Understanding professional feelings and 
behaviours (Part I) 

 In your opinion what are the feelings of social workers towards a juvenile sex offender?  
 Can you explain how juvenile sex offenders’ cases are treated in your area?  
 After having read the first part of the story, can you tell which conditions facilitated the 

offender’s confession? Are you familiar with other techniques which will be useful in the same 
situation? 

DISCUSSION CARD 23: Working with offenders’ families and 
enhancing empathy (Part II) 
 

 What do you think about involving parents/families in treatment? 
 In your opinion, what are the main difficulties of working with offenders’ families?  
 Do you have any suggestions concerning techniques and methodologies which can help 

social workers to enhance offenders’ empathy and social skills?  

 

DISCUSSION CARD 24: The stage of interven on (Part III) 
 

 Do you share the goals and the aims of the social workers? 
 Do you think there are alternative methods to deal with analogous cases?  
 Which methodologies and framework have you become familiar with in your career?  
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ANNEXES 
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ANNEX I: Informa on for par cipants 
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JudEx+ 
Professional capacity development programme on child-
friendly communication in judicial proceedings in cases of 
sexual violence against children 
 

 
 JudEx+ is a development programme to build the capacity of professionals, who work at different 
stages of the judicial proceedings in cases of sexual violence involving children, to communicate with 
child vic ms/witnesses/offenders. This tool has been developed within the framework of the project 
JudEx+: towards a child-friendly jus ce in cases of sexual violence against children, funded by the Rights, 
Equality & Ci zenship Programme of the European Union. The interna onal and humanitarian 
ins tu on “Hope For Children” CRC Policy Center (CY) coordinated the project; Frederick University 
(CY); Know & Can Associa on (BG), CESIE (IT), University of Primorska/Science & Research Center Koper 
(SI), Folkuniversitetet (SE), and Rinova (UK) were project partners; and the Department of Mental 
Health Services of the Ministry of Heath of the Republic of Cyprus, an associate partner. 
 
Purpose 
 
 This programme promotes child-friendly judicial proceedings encouraging professionals to be 
informed and take into considera on the rights and needs of children when communica ng with them 
and working on their cases. The programme’s main objec ves are: 
  
a) Increasing the par cipants’ awareness of children’s rights and child-friendly jus ce 
 
b) Improve the capacity of par cipants to communicate with children in judicial proceedings, thus 
minimising trauma and contribu ng to child-friendly proceedings. 
 
c) Encourage sustainable networking and knowledge exchange between professionals working with the 
child at different stages of judicial proceedings. 
 
Target audience 
 
 The programme is targeted at stakeholders on child-friendly jus ce, par cularly professionals 
involved in legal and judicial proceedings related to children, such as legal prac oners, police officers, 
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social welfare officers, health workers, teachers/school staff, and NGO staff working to support children 
in the process.   
 
Programme dura on: This is an intensive programme to be implemented over the course of 2 working 
days.  
 
For further informa on on registra on, dates, loca on, please contact: (give details of contact person) 
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ANNEX II: Registra on form 
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Registra on in the event 

JudEx+: Professional capacity development programme on child-friendly communica on in 
judicial proceedings in cases of sexual violence against children 

Dates:  

Place:  

Name of par cipant Signature Academic/Professional 
background 

Contact details 
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ANNEX III: Programme evalua on 
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Learners’ evalua on of JudEx+ Programme 

 

Instruc ons: 

Please provide your evalua on on the training that you have par cipated on child friendly jus ce.  

Circle the answer that applies to the following items. When applicable, provide your feedback 
regarding possible areas for improvement.  

 

1. To what extent do you feel that the training has improved your overall awareness of children’s 
rights through the presentation of international documentation? 

 
                   Poor     Fair     Good     Very Good      Excellent 

 

2. To what extent do you feel that the training has improved your ability to communicate with 
children during the judicial process? 

 
                   Poor     Fair     Good     Very Good      Excellent 

 

3. To what extent do you feel that the training has helped encourage sustainable networking and 
knowledge exchange between professionals working with children at different stages of the judicial 
process? 

 
                   Poor     Fair     Good     Very Good      Excellent 

 

4. How do you rate your knowledge gained on the aspect of non-verbal communication with a child? 

 
                   Poor     Fair     Good     Very Good      Excellent 

 

 

5. How do you rate your knowledge gained on the aspect of verbal communication with a child? 

 
                   Poor     Fair     Good     Very Good      Excellent 
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6. How do you rate your knowledge gained on the aspect of building a safe and trustworthy 
relationship with a child? 

 
                   Poor     Fair     Good     Very Good      Excellent 

 

7. How do you rate your overall ability to communicate in an age appropriate and context specific 
way in your professional role during the judicial process? 

 
                   Poor     Fair     Good     Very Good      Excellent 

 

8. How do you rate your ability after the training to recognise and address early signs of violence? 

 
                   Poor     Fair     Good    Very Good      Excellent 

 

9. How do you rate your ability after the training to inform families about the judicial process? 

 
                   Poor     Fair     Good     Very Good      Excellent 

 

10. How do you rate the overall organization of the training? 
 

                   Poor     Fair     Good     Very Good      Excellent 

 

11. How do you rate the duration of the training? 
 

               Poor     Fair     Good     Very Good      Excellent 

 

12.  How do you rate the structure of the training? 
 

              Poor     Fair     Good     Very Good      Excellent 

 

13.  How do you rate the supporting materials provided with the training? 
 

              Poor     Fair     Good     Very Good      Excellent 
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14. How do you rate the venue that the training took place? 
 

              Poor     Fair     Good    Very Good      Excellent 

 

15. Please indicate possible areas for improvement in the space below: 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Thank you. 
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ANNEX IV: Cer ficate of A endance 
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